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Abstract

The Study was aimed at identifying the learnindiadilties faced by the distance learners of
private higher education in Ethiopia at intermedidevel and to explore the existing support
provided by the higher education to its distancarmers to overcome the learning difficulties
emerged during self-study the textual materials andompleting assignments. The study was
descriptive in nature’s it was mixed design studgraach w e r e used for data collection a n d
analysis. The population of the study consistetivof categories: the distance learners and the
tutors. The sample for the quantitative part wasypased of 150 distance learners and 80 tutors
using stratified and random sampling technique® ghalitative phase includes the sample of 16
distances learners represent in four compulsoryreesi enrolled in two privet higher education
in 2012 at intermediate level. Likewise 10 tutonsl &wo study centers in eastern Ethiopia were
also drawn for the qualitative design. Data for tpealitative phase was collected by developing
two questionnaires: one for the distance learnerd second for the tutors.

Statements; items were developed at 5-pointlileades three point scales yes/no for m and open
ended form besides, percentage and mean scoresaomgle t-test was employed to test the Five
hypothesis of the study. For qualitative part intew were conducted of 16 distance learners
and 10 tutors. An observation sheet was also preghéo observe student tutor intervention in
resolving the learning difficulties the result raled that the majority of distance learners faced
difficulties in comprehending the modules due tdtiplicity of concepts ordained in the
sentences, lack of pro per illustration in the medwand lack of study skills the module materials
was not supplemented with audio and video progrdrask of time was also a hurdle for the
distance learners as they had to study a lot of utesdin short periods of one semester the
difficulty in completing assignment were; the diffties in making self notes during self studding
the modular material, problems in organization tfdied/read materials, hurdles in presenting
critical analysis of the question and difficulties summarizing the answers. Lastly the tutors
role was also non cooperative as most of the tudadshot correct the wrong answers written by
the students majority of tutors did not return dkext assignment to their students in time. The
study centers did not function properly and leagnatifficulties of distance learners were not
properly treated at study centers through tutosapport and electronic media.
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I. Introduction
Distance education is comparatively a recent deveémt in the field of education. The main
aim of this system of education is to provide etinoao the people who have no opportunity to
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upgrade their qualification after schooling. Saahise learners are the most important element
of the system of distance education. It is the el@nfor which the whole system operates.
Distance learners vary in a number of ways like ageial status and even in their approaches
to learning due to the difference of their geogreghlocation, previous experiences and
abilities (Brookfield, 1986, p.26). Moreover, thiwolve themselves in the learning process to
attain different goals and fulfill different kindsf needs (Rumble and Keegan 1983, p.209).
Distance learners enrolled in any program of distaaducation are widely diverse in their
characteristics as (Cass, 1986, pp.48-49) idestdieme positive characteristics of distance
learners such as impatient learners feel urgenoytdkarning, have very definite needs, high
motivation, want to learn, have several goals amghg@ses in wanting to learn, may need the
satisfaction of successful achievement, goals widdsy and quick reach, like to be treated as
mature adults, may be at varying stage of emoticaaral psychological maturity, have
experiences and factual information to share. H® aescribed the negative characteristics
which are: have had unpleasant experiences in facthaoling days, experience strong feelings
of frustration, possess fixed habits and be disthcfrom learning by their personal
problems.All the distance learners work in isolatibat causes them to face difficulties relating
to techniques of studying in distance mode of etimcaThey find it hard to understand the
responding to the study material (Holmberg, 19820p They consider themselves in-
experienced in expressing their thoughts in writteark and in developing adequate reading
and comprehension skills (Rashid, 1998, p.26). ¥idiscussing the difficulties of distance
learners Jarvis (1995, p.25) concludes that “soneetdistance learners face difficulties in
understanding particular concepts of texts, utiizitheir time properly and availing the
broadcasting due to the absence of two-way commatiarc’. Besides the difficulties relating to
studies, they have to face personal problems aspoated out by Roger (1981, p. 45), “a
distance learner may face anxiety of the prolongedking hours of his duty which prevents
him from attending the meetings at local centerd employing full attention to his studies”.
However, Rowntree (1983, p. 142) indicates thattrobshe distance learners face difficulties
due to poor mailing, inadequate feedback, and tsecatl their commitments to their families
and study requirements while Robinson (1981, p.1#8rates that a distance learner may face
one or more problems such as “lack of time, ditties of concentration, family commitment,
organization of time and planning, low level of mation, study skills, resources, anxiety and
isolation”. These problems ultimately increasedistance learners’ difficulties in learning.

The causes of learning difficulties described bysW®od (2003, p.7) are: below average
intelligence, poor concentration span, difficultittwauditory and visual perception, problems in
understanding complex language, limited vocabuliack of motivation, poor recall of previous
knowledge, inability to generalize learning to neantext, lack of study skills, lack of self-
management skills, low self-esteem emotional reastito failure, defective sensory system,
malfunctioning of brain/central nervous system (¢H&d dysfunction of muscles (lack of motor
coordination).



The Organization for Economic Cooperation and Degwelent (OECD) (2002) suggested three
broad categories only to clarify the definition lefarning difficulty described by Westwood
(2003, p.2) as follow:

I. Students with learning difficulty not attributedaay disability or impairment.

ii. Students with identifiable disabilities and impagmis.

iii. Students with difficulties due to socio-economigltaral, or linguistic disadvantages.
The distance learners at intermediate level ardtsadund self directed, so the present study
addresses the two categories (i) and (iii) desdrii@ove by Westwood leaving aside category
(ii). The category (ii) is excluded from this studg the students with moderate and severe
learning difficulties are unable to complete scheducation (Farrel, 1997) and are treated in
clinics and/or in formal system i.e. Special ediorat! institutions according to their special
needs in learning or in formal system (inclusiveiation) with modified curriculum. Such
students with identifiable disabilities and impagmis are not addressed in the present study.

1.1 Statement of the Problem

This study mainly focuses to investigate the lgagndifficulties regarding distance mode of
education of St. Mary’'s University College i.e. @apondence based distance education and to
explore the existing role of tutorials at study tees of Dire-Dawa in minimizing these learning
difficulties.

In Ethiopia St, Mary’s University College is one tfe institutions that impart education
throughout the country with the help of correspardeor self-study material. The university
develops specified print material (modules) for shedents on the basis of self-learning. While
various regional campuses are responsible to prayidtorial support by appointing tutors who
not only mark students’ assignments but also pevigedback and academic support in
minimizing the learning difficulties emerged durisglf-study the textual material of St. Mary’s
University College.

The present study has been undertaken to ideritdyl@arning difficulties faced by distance
learners of St. Mary’s University College, Ethiogiad to explore the support provided by the
university college to its distance learners in mizing the learning difficulties emerged during
self-studying the compulsory courses of generaligt Intermediate level.

Therefore, the problems in teaching learning pre@esre focused in this study.

The researcher collected empirical data from tetadce learners, and tutors at intermediate
level.

1.2 Objectives of the Study

The objectives of the study are as follows:-



1. To identify the learning difficulties faced by tdestance learners of St. Mary’s
University College in self-studying the modular erél at intermediate level.

2. To explore the role of tutorial services of St. MarUniversity College in minimizing
the learning difficulties of the distance learners.

3. To suggest remedial measures for learning diffieslof distance learners.

1.3 Significance of the Study

This study will be helpful in meeting the educatibneeds in general. It might help educational

planners to have a better plan in future to impleintiee adequate theories of distance education
at St. Mary’s University College to reduce the aofstlistance education on the one hand and to
improve the quality of distance education on thephand.

The outcomes of this research may be useful fonnaes, implementers and managers of
distance education to have a better and effectagsvand means to launch their activities such
as: revise the existing courses, to supplementrtbdules of St. Mary's University College,
recruit relevant and competent tutors, manage stehters to support distance learners in
learning and career counseling etc. This study hedyy evaluators of distance education to have
insight into the strength and weakness of curreattgces in treating the learning difficulties at
study centers.

Since this study focuses upon the nature and tewdtrof learning difficulties of distance
learners, therefore currently emerging instructionathods, guidance and counseling services
and student support services will easily suppdirea the results of the study.

The tutors of distance education will be the maenddiciaries particularly in the area of
guidance and counseling of distance learners inntamting assignments, correcting mistakes,
removing ambiguities and misconceptions emergethdwelf-study instructional material of St.
Mary’s University College at intermediate level. Mover, the teaching learning process of
distance education would be improved with the loélhis study.

1.4 Null Hypotheses

Following hypotheses were made for this study:

1. There is no significant mean difference betweenaji@ions of distance
learners and tutors about the nature of self-studterial of compulsory
courses at intermediate level.

2. There is no significant mean difference betweerottiaions of distance
learners and tutors about self-study difficultie€ompulsory courses at
intermediate level.



3. There is no significant mean difference betweerottiaions of distance
learners and tutors about difficulties in complgtassignments.

4. There is no significant mean difference betweerotiaions of distance
learners and tutors about the comments on theawrdssignments of the
students.

5. There is no significant mean difference betweenadgiaions of distance
learners and tutors about the role of tutorialsninimizing the learning
difficulties of the distance learners.

Il. Materials and Methods

2.1 Procedures of the Study

This study is descriptive in nature and condudtedugh interviews, observations and survey
(questionnaires) approach. In order to achieve fdatdne study, “Two Dimensional Mixed-
Methods Sampling Model” was used. In this modehlptantitative and qualitative research
design was conducted sequentially. For quantitgthase of this study, a survey was
conducted. For quantitative phase of the studyvide/s and observations were conducted.

2.1.1 Population
The population of the study consists:

i. The population of the study comprised 150 distdeamers residing in East
Ethiopia and enrolled in 2011 at intermediate lefebt. Mary’s University
College.

il. 80 tutors of compulsory courses appointed duriegytiar 2011.

2.1.2 Sample
In order to achieve data for the study, “Two Dimenal Mixed-Methods Sampling
Model” was used which is given below:

Quantitative Phase and Sampling Design

The quantitative phase utilized a stratified sangblstudents and tutors and media
producers. 1500 distance learners (4% of total ladijpn) of compulsory courses of
General Group at Intermediate level enrolled in22@&s the sample of the study. The
sample was drawn from all the ten Regional campusécs of St. Mary’s University
College using stratified and simple random techesq&0 tutors (50% of total
population) appointed in compulsory courses atimégliate during the semester
spring 2011 to 2012 was the sample of the studg.sBEmple was drawn from all the
ten regional campuses/centers of St. Mary’s Unitye€ollege province using
stratified and simple random techniques.



1. Qualitative Phase and Sampling Design

In the mixed sampling design of this study, thergisative phase is dominant while
qualitative phase is less dominant to draw nestedpe, only those students are

selected in this phase that face very much diffycalt intermediate level and are

frequent repeaters in compulsory courses. For tatisk phase of the study,
convenient sampling technique was used as desdoided.

Four distance learners (repeaters) were selectggbgively as sample for interview to assess
learning difficulties. 3 tutors who taught compulsaourses were selected conveniently as
sample to conduct interviews to explore the treatnfeutorial support) provided by them in
minimizing learning difficulties. Dire-Dawa centemsere selected as purposive sample to
observe the treatment activities provided by thertuto distance learners in minimizing the
learning difficulties in the compulsory coursesraérmediate level.

2.2 Instruments
Questionnaires on five point rating scale (Likezal®) were designed for the tutors and distance
learners and media producers. The experts in dstaeducation have validated these
guestionnaires Pilot study was conducted in to renghbe validity and reliability. For the
administration of the questionnaires, these werdlethaand in some cases personally
administered to the selected samples. Scheduled/ietvs were developed on the basis of data
collected by questionnaires of the distance leara@d tutors. The key variables/items of the
data collected by the questionnaires of distane@nkrs and tutors were included during
structuring the scheduled interviews. An observetiosheet was developed to evaluate the
effectiveness of study centers of St. Mary's UrsitgrCollege in treating the distance learners
with learning difficulties.

2.3 Data Analysis
Data collected through questionnaires was analpyeasing SSPS software. For the purpose of
data analyses, frequency, percentage, mean vahges\values were calculated. On the basis of
conclusions, recommendations were made for tredtraérearning difficulties of distance
learners of St. Mary’s University College. The éswof the observational sheet and interviews
were analyzed in percentage by categorizing theoreses received.



3. Findings of the Study
3.1 Findings of the Quantitative Phase of the Study

The findings of the quantitative phase of the stag/given under the following subheadings:
3.1.1 Objective No. 1: The N ature of Learning Diftulties Related to the Textbooks

1. Both the distance learners (55%) and the tutor&ocjexere in favour that the textbooks of

compulsory courses were self explanatory.

2. Both the distance learners (49.7%) and the tu&ss/06) were in favour that the

concepts were presented in logical sequence iteittbooks of compulsory courses.

3. Both the distance learners (44.8%) and the tug8<106) were in favour that the

concepts were presented from easy to difficult.

4. The distance learners (47%) disagreed and thest{®df6) were in favour that the material

was presented from known to unknown.

5. Both the distance learners (71.7%) and the tut®@s6fo0) disagreed that the illustrations

were provided in the text to explain the difficatincepts’.

6. Both the distance learners (91.4%) and the tutor6.4%) were in favour that important

points were given at the end of each unit.

7. Both distance learners (74.3%) and tutors (73.1%jewin favour that self assessment

exercises were given in the text.

8. The statement that “The distance learners facedifies in reading the modules due to lack

of their prior knowledge” was not supported by thstance learners (53.6%) but supported by

(72%) the tutors.

9. The distance learners (72.1%) did not support theement that the distance learners faced

difficulty in studying the textbooks due to lack stfidy skills while the tutors (47%) supported

it.

10. The distance learners (39.3%) disagreed that thegdf difficulty in reading the text-

books due to difficult words while tutors (45.9%jreed.

11. Both of the distance learners (41.8%) and tutors2(dagreed that the students faced
difficulty in studying the textbooks due to muliipty of concepts ordained in the text.

12. The distance learner (68.4%) and tutors (80.3%agiexed that the courses at FA level
were out dated.

13. The distance learners (41.9%) did not support whikers (49.6%) supported to the
statement that “The distance learners face diffycdue to excessive detail in the text” but
the statement is rejected by applying t-test o bio¢ questionnaires of students and tutors.

14. The distance learners (93.9%) and the tutors (90.@%agreed that the students faced
difficulties in studying the textbooks due to dinigprinting of the text.

15. The distance learners (83.4%) and the tutors (8pdt%agreed that the courses at FA level
were non-beneficial.

16. The distance learners (5 1.6%) and the tutors %¥.8greed that the students faced
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difficulty in learning due to lack of their intettas study”.

17. The distance learners (54.6%) were of view thay thed lack of time for study due to

which they faced difficulty in studying the textbaoof St. Mary’s University College at FA
level while this statement was rejected by the4%d.tutors.

18. Both the distance learners (54.7%) and the tut6B100) disagreed that the lack of

supportive home environment was a hurdle in stuglhe textbooks at home.

3.1.2 Objective No. 1: The N ature of Learning Diftulties Related to A ssignm

ent Completion

. The distance learners (56.3%) were of view thay faeed difficulty in writing assignments
in their own words while the tutors (66.2%) werevigw that their students did not write
answers in their own words.

. The distance learners (60.1%) faced difficulty negenting the answers in organized form
during writing their assignments while the tutds§./%) were of view that their students did
not present answers in their own words.

. The distance learners (62.8) faced difficulty inypding critical skills of the questions while
the tutors (54.1%) reflected that their studendsrdit present critical analysis.

. The distance learners (67.6%) agreed that theydfddé@culty in summarizing the answer
while the tutors (64.1%) considered that their etid did not present summaries of their
answers.

. The distance learners (65.2%) were in favour thay tfaced difficulty in searching the
answers from the textbooks while the tutors (74.48&Yye in favour that their students
reproduced answers from the textbooks.

. The distance learners (69.8%) were in favour thay faced difficulty in giving the relevant
answers during completing their assignments wheettitors (61.6%) were of view that their
students gave relevant answers.

. The distance learners (52.1%) agreed that theydfddéculty in completing assignments
due to lack of vocabulary while the tutors (50.4%&xe in favour that their students had lack
of vocabulary and hence faced difficulty in comjpigtassignments

3.1.3 Objective No. 2: The Role of the Tutors in R®lving Learning

Difficulties During M arking the Assignments

1. Both the distance learners (71.2%) and the tug¥906) were in favour that tutors

appreciated the correct answers by (¥) during mgrktudents’ assignments

2. The distance learners (85.7%) disagreed that tbestarossed the wrong answers
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attempted by the students while tutors (81.9%)edjre

The distance learners (91.5%) disagreed that thestgave comments on
wrong answers during marking assignments while5@# tutors agreed.

Both the distance learners (51.3%) and the tug9900) were in favour that
tutors marked assignments honestly.

Both the distance learners (77.4%) and the tuit8s/06) disagreed that tutors
returned marked assignments within fifteen days.

The distance learners (71.6%) agreed that thestgtre marks on copied
assignments while tutors (87%) disagreed.

3.1.4 Objective No. 2: The Role of the Tutors in Rmlving Learning Difficulties at the
Study Centers

The distance learners (47.9%) were of view that ttiters never gave overview of the
course/units to students at study centres whiletub@rs (53.4%) were of view that they
always gave overview of the course

The distance learners (60.9%) were of view thatubars rarely explained difficult concepts
in the tutorials’ while tutors (91.2%) agreed tkia¢y always explained difficult concepts in
tutorials

The distance learners (75.3) supported that thedutarely satisfied students about their
gueries’ while tutors (91.6%) reported that theyals satisfied distance learners’ queries
The distance learners (84.1%) were of view thatab&s never guided the students at study
centres’ while tutors (89.5%) showed that they gsvguided the distance learners

Both the distance learners (57.9%) were of view tha tutors never guided students on
telephone while tutors (77.1%) were of view thaytharely guided students telephonically’
The distance learners (57.9%) were of view thatitih@rs never motivate students for study
at study centres’ while tutors (90%) reported thaty always motivated students for study
The distance learners (69.8%) were of view thatttiers rarely provided studying skills at
study centres’ while the tutors (90.1%) were ofwithat the tutors always provided study
skills

The distance learners (91.3%) were of view thattthers never taught skills for solving
assignments while tutors (64.3%) were of view tthety sometimes provided skills for
solving assignments

The distance learners (73.6%) were of view thatab&rs never solved common mistakes in
the students’ assignments while the tutors (80.8% e of view that the tutors always solve
common mistakes in assignments.

3.2 Findings of the Qualitative Phase of the Study

The findings of the scheduled interviews (nesteding) and observational
sheet are given separately as under:



3.2.1 Objective 1 & 2: Findings of the Interviews bthe Distance Learners
and the Tutors

It was found that more than two third distanceresas (8 1%) got admission for the sake of
intermediate certificate while 39% distance leasnezflected that they preferred St. Mary’s
University College only to seek knowledge and skiCompulsory course was found to be the
most difficult course at intermediate level as mpad by both distance learners (89%) and tutors
(86%). The tutors also reported that they (56%jgpered duty of tutorship as part time easiest
job. Majority of the distance learners reported thay faced difficulties in studying the modules
due to difficult words (students 62%), multiplicityf concepts ordained in the sentences
(students 68%) and lack of time for study (studd®®). The modules of St. Mary’s University
College at level were found to be effective buréhwere shortcomings as reported by the tutors
and the distance learners such as: lack of prdipstrations (students 87% and tutors 80%) and
not supplemented with audio (students 78% andd4186f6) and video programs (students 90%
and tutors 98%). The causes of difficulties in ctetipg assignments as reported by distance
learners and tutors were: lack of study skills dsetits 72% and tutors 85%) lack of
organizational skills (students 36% and tutors 8§9RQk of critical skills (students 64% and
tutors 99%) and lack of summarizing skills (studesB% and tutors 89%). Lastly the tutors’ role
is also non-cooperative, as most of the tutorsnditicorrect the wrong answers written by the
students. The tutors did not give proper commentsvotten assignments and did not provide
note making skills as reported by more than 85%adce learners.
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IV. Conclusions and Recommendations
4.1 Conclusions
1. The module of compulsory courses at intermediatel lare self explanatory, organized in
logical sequence. The module material is preseintad known to unknown and from simple
to complex with a lot of self evaluating exercisése null hypothesis HO1 is rejected. It can
be concluded that the tutors showed better attitobards the quality of compulsory courses
of St. Mary’s University College as compared witktance learners.

2. The module at intermediate level were difficult twmprehend due to lack of
illustrations/diagrams, not supplemented with etadt media. Audio cassettes were not sent
with modules for the convenience of listening dgristudying the modules. The null
hypothesis HO2 is rejected. It can be concluded tha difficulty level of compulsory
courses is higher according to the tutors as coeapiar the views of distance learners.

3. The hurdles in completing assignments were: diffjcun presenting the answer in organized
form/ lack of organizational skills, lack of crifitskills and lack of summarizing skills. The
null hypothesis HO3 is rejected. It can be conaludeat the assignment completion of
compulsory courses was a difficult task accordmthe distance learners.

4. Tutors’ role in marking students’ assignments & fibst step to treat the learning difficulties
of distance learners. During marking, the tutorprapiated the correct answers by marking
(¥) tick, but tutors did not cross the wrong ansyeteither they gave comments nor
corrected the wrong answers. They gave marks ore@assignments and did not return
assignments within fifteen days. The null hypothé4d5 is rejected. It can be concluded that
tutors showed better attitude towards their marlang commenting on assignments while
distance learners opposed the tutors’ views inrdgard.
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5. The main role of tutorial meetings is to treat aste learners with learning difficulties, the
tutors did not give overview of the units/coursesre unable to explain the difficult
concepts, did not motivate students for study, werable to teach self-study skills, and did
not solve common mistakes in the written assignmehlil these discrepancies were due to
irrelevant appointment of tutors, as most of thtersidid not even have any formal teaching
experience at intermediate level. The null hypdthB96 is rejected. It can be concluded that
tutors greatly favour towards their tutorial sugpor minimizing learning difficulties of
distance learners while distance learners oppagetst opinion.

6. This study concludes that the content of each ettttmpulsory courses at intermediate level
was organized in self explanatory manner. Howetrer,distance learners faced difficulties
in comprehending the modular material of compulsooyrses due to the problems of
independent/self-study. They faced hurdles in cetnd the assignments due to lack of
study skills. The tutors did not give proper comisefuring marking the written assignments
of the students; and lastly, the tutors did nadttidistance learners with learning difficulties
in tutorial meetings.

7. However, only one type of instructional material ine form of textbooks for each
compulsory course at intermediate level is agalihet Peters’ theory of industrialization.
Peters (1971) advocated a variety of instructionaterials at the same level/programme.
Theory of industrialization has not been implemdraeSt. Mary’s University College due to
which a distance learner has no any option to ahagspropriate instructional material
according to his/her ability and learning styles.Ngary’s University College Dire-Dawa is
working on the bases of the Denial theory of ‘Irat¢ion and Independence’. The distance
learners at intermediate level engage in indepéna@etivities such as self-study the
correspondence material mailed by the St. Mary'sivelsity College, and writing
assignments; while interactive activities includéstors marking and commenting on
assignments, correspondence between tutor andhckstaarner, telephonic communication
or face to face interaction between tutor and studé study centre. The cost of two-way
communication (cost of tutorials) seems to be highe compared to the effectiveness of
tutorials in resolving learning difficulties of the
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distance learners. St. Mary’s University Collegs hat cared to maintain a balance between
the cost-saving industrialization concepts of Petend cost-raising approaches of
Holmberg's and Sewart’s student support system.tiitegial meetings have been doubled at
intermediate level that has further increased th&t of two-way communication but the
impact of tutorials on students’ learning is not amueffective as are obvious from the
findings of this study. It can be concluded that itneffective tutorials increase the cost of the
distance education at St. Mary’s University College

4.2 Recommendations

1. A workshop may be held for newly enrolled distateggners to make them acquainted with
the distance learning system, study skills, scagiskimming skills, note making skills,
summarizing skills, media using skills, tutoriateeading skills etc.

2. The modules may be illustrated with graphs, mapsagrdms and updated
knowledge/information/data. Modules and electromiedia may be integrated during
development of new courses/programs or during icavisf existing courses. More audio-
video programs may be produced for each coursetlaid cassettes may be posted to the
distance learners.

3. The distance learners’ kit containing modules, awdieo cassettes and study plan may be
sent to students in time along with the tutorsinmattion so that the distance learners may
able to contact tutors well in time and may resdhar difficulties in learning during self-
studying.

4. The format of audio/video programs may be chosepikg of view the nature of the course.
The video programs may be produced on a simuldtess ¢n studio and there may be a
discussion or question-answer session at the eadabf program.

5. Free telephonic service may be provided to studdunisg transmissions of broadcasts of St.
Mary’s University College so that students’ quenasy be answered.

6. Tutors appointment may be made on pure merit baBesse tutors who have teaching
experience at intermediate level in the concernmgrses/subjects may be appointed. The
tutorship should be cancelled in case of tutorgligence or irresponsibility in attending
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tutorials. Refresher courses may be arranged fordtio acquaint them with the theories and
philosophy of correspondence-based distance moddumfation.

7. There may be a monitoring unit in each districtethmay work under directorate of regional
services (DRS) of St. Mary’s University College that the tutorials meetings can be made
effective for resolving the difficulties of distamdearners and Tutor Marked Assignments
(TMA) can also be checked to increase marking stahd

8. Study centres may be established from easy appmfadistance learners. The study centres
may be equipped with AV aids. Mobile study centgsipped with AV aids may be much
appropriate to solve the learning problems of distdearners.

9. To increase tutor-distance learners’ interactiba,ttitors may be directed to send their E-mail
address and telephone numbers to the distanceetsataring sending intimation letters.

10.  Following studies are recommended for future:

11.1 Impact of tutors’ comments on the improvenwérihe subsequent assignments in
formative evaluation system of St. Mary’'s Unisity College at intermediate level.

11.2 Impact of theories of two way communicationdistance learners’ achievement.

11.3 A comparative study of distance learnerstuadé towards St. Mary’s University

College modules and the notes/helping books of lmghlishers at intermediate level.
11.4 A comparative study of the treatment faeitprovided by St. Mary’s University
College corresponding to the comprehension diffieslof distance learners.

11.5 Role of tutorials of St. Mary’s University Gade in resolving learning difficulties of

distance learners.

11.6 Impact of counseling services on studentsieaeiment at intermediate level.
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