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Abstract

This thesis investigates the rural female successimpletion of lower secondary

school education in Dendi Woreda of Oromia Regienweall as challenges and
prospects that these students are facing. Methgubaldy, both primary sources such
as interviews, observations and secondary souikesbboks, articles in journals,
magazines, and newspapers were employed to cdé¢atPrimary data were collected
from 68 students and 32 teachers selected fronstivools. With regard to the analysis
of the research, it adopts both analytical and rijgsee approaches. The study reveals
that there are a number of challenges that fentalgests face in secondary school
education. The study endeavored to identify schmeaicher’'s contribution, male
students influence, family member’'s support andicsoeconomic impacts to rural
female students in lower secondary school in D&ddreda. The supply and demand

side of female education is also discussed.

There are the demand- side factors such as housandl community factors, high
opportunity cost of schooling, low private econometurn and low demand for female
education. On the supply- side, factors includeostHevel factors, political and
institutional factor. The researcher finally suggds the following feasible
recommendations which could be implemented by tHacBtion Bureau in Oromia
Region and different stakeholders on female edoicatihe Bureau shall organize
awareness creation campaigns among the communitijasahe importance of girls

education can be shared among the community.

The school community including teachers, studentseaducation leaders shall be given
basic trainings about gender inclusive educati@mdle teachers can better understand
interest of girls at school and will be considerasl role model for girls. Hence,

attention must be given to female teachers.

IX



CHAPTER ONE: Introduction

1.1 Background and Rationale

As noted by Rajika and Smith (2007) since the firstted Nations(UN)Conferenceon
Women and Developmentin 1975, femaleeducationhagn b@ priority of

internationaldevelopmentagencies including the Wdhank and the United Nations
agencies. unanimously. Unfortunately,progress tdwhe goal of femaleliteracy has
beendisappointing,particularlyin rural areaswhem@alrwomen constitute a majority of

the female population in most developing countries.

Progress towards universal education is on the mam@und the world, although on the
current trends, the goal will not be reached by 26&5 target date set by over 160
countries as one of the Millennium Development Go@lDG) at the Millennium
Summit in September 2000(Cynthia, 2005).Cynthidaxpd that the goal to improve
adult literacy rates remains elusive: althoughrdity is central to achieving all the
‘Education for All' (EFA) goals, over 800 milliondalts, of which almost two-third

women are illiterates.

As also noted by King and Hill (1999) education basn used as a vehicle for national
economic development as well as for individual ambeament. The evidence from third
world countries shows a close link between womesdgication and social and
economic development, and between the sizes ofgémeler gap in education and

national development.



Education can affect people’s lives through seveliahnels.  According to Shireen
(1995), education affects access to knowledgernmdtion, and new ideas. It enhances
overall efficiency, market opportunities, and sbsiatus. The author further explained
that education changes attitudes and behaviorspgmther things, bringing about
openness to new ideas and experiences, an inggeiasiapendence from traditional
authority, and a questioning of passivity and fatal These effects apply to both sexes.
However, men are exposed to new ideas through wide contacts with the world
outside home and local community, as well as thnofogmal schooling. In contrast,
many women in developing world have few contact#hwhe outside world; and for
them, formal schooling remains perhaps the prin@drgnnel for the transmission of

new ideas.

Despite the tremendous gains made by African gonents over the past thirty years
in increasing access to education, greater chakehg ahead if the goal of Education
For All is to be achieved. Fiscal crises, civilifstr political instability, drought,
endemic poverty and persistently high demograptessures on the education systems
have resulted in stagnation in enrollments and dirge in quality. Other pressing
educational concerns include poor student particpahigh drop—out and repetition
levels, low academic achievement and low teacheal®@nd attendance. Perhaps the
most daunting challenge is that of promoting femelacation. This must be a central
concern in efforts to improve learning achievemestshool effectiveness, teacher
motivation, education management, and issues obures mobilization and

reallocation of expenditure (World Bank, 1988)

As indicated byHerzet al (1991) female education is one of the most immdrta
development efforts to fighting poverty and helpaauntry ensure the establishment of

a strong foundation for accessing and provisiomudlity education to citizens as a



whole. There are many compelling benefits assatiatgth females’ education
including: the reduction of child and maternal raéty; improvement of child nutrition
and health; lower fertility rates; enhancement ainven’s domestic role and their
political participation; improvement of economic ogductivity and growth; and
protection of females from HIV/AIDS, abuse and @aition. Investment in females’
education yields some of the highest returns of dalvelopment investments by
generating both private and social benefits tharuec to individuals, families and

society at large.

On the other hand, according to the Ethiopia EdocatStatistics Annual

Abstract(2010), in Ethiopia, secondary educatiodivéded into two cycles, each with
its own specific goals. Grades 9-10 (secondary &ysle) provide general secondary
education and, upon completion, students are s&damither into grades 11-12
(secondary second cycle) as preparation for untyersinto technical and vocational
education and training (TVET) based on performaincehe secondary education

completion certificate examination.

However, the achievement in increased females’ lewnmat over the years in the
Ethiopian education system is challenged by lowolement as students move up the
ladder of education from the first cycle of primagucation. This is particularly so at
secondary education level. For example in the avnadgear (2009/10), the gross
enrolment rate was 93.4% for females’ primary etlandevel while it was only 22.6
% for the secondary level (Nistry of Education, 2010: 21). The €&ss Enrollment
Ratio(GER) in grades 9-10 (lower secondary levels) was 34iai%emales while the
GER in grades 11-12 (upper secondary level) wa%o5@spectively (NMhistry of
Education, 2010:22)manifesting the disadvantaged positiorfeafales’ in access to

secondary education.



This study will focus on Grades 9-10 (secondarst fiycle) in Oromia Region in Dendi
Woreda. One of the most important features of Fihi@ducation over the last decade
has been the decentralization of its administratitims policy is in response to the
cultural diversity of the nation and the need tisainternal public pressures for self-
determination. In practice the policy has resultethe establishment of regional states
based on a common cultural identity. It has alssulted in the planning and
implantation of lower secondary education at thggamal levels (ESDP IV, 2010/2011
—2014/2015: 10).

A special emphasis need to be placed in secondaey &nd beyond if Oromia Region
is to actively and consistently play the leadi rabe matters of female education.
Positioning females at the center of interventidasigned to address their education
problems needs to be employed as a lead strateljfakimg measures that are expected
to contribute to this outcome. Considering the ingnace of female’s education in
Ethiopia, it is best to closely study their chajen in lower secondary education 9-10
grade in the rural Ethiopia (Meseret, 2011). Thedgtis designed to investigate the
rural female successful completion of lower secondschool in Dendi Woreda in

Oromia Region.

1.2 Statement of the Problem

Universal primary completion is still to be achidyénowever, increasing number of
children completing primary school will result imregsure for more places at the
secondary level. Even though sufficient researete® not conducted in this woreda,
high level records at the woreda indicated thatnimmber of lower secondary schools
is not sufficient for the population in Dendi woeedThe lower secondary schools in

Dendi Woreda are not suitable for female studetiis; majority of the students in

4



Dendi woreda are male. The output from female ettutas considered a priority at
the country level; however, the policy on femaleaation is not well implemented due

to economical constraint and the socio economimfac

Secondary education has been over -shadowed fag than two decades as primary
education has been supported and promoted as @ lhasian right and as a cost
efficient investment for development. However, wéhaniversal primary completion is
still to be achieved, increasing numbers of childoempleting primary school will

result in pressure for more places at the secoridaey (Herz and Sperling, 2005). This
fact is also evident in Dendi woreda where theee 58 primary schools and only two
lower secondary schools (9-10). The numbers of kenstudents who pass from

primary secondary level to lower secondary levelaso reduced by half.

Female in the first cycle of secondary educatian adolescents and as females reach
adolescent age the challenges appear to increabe@nfrom various angles. The new
challenges they face, added to existing and cawiext problems from the primary
level exert continued pressure on them subjectiagitto difficulties, low performance,

dropping out and reducing their aspiration to gbigher education (Berhanu, 2011).

In order to solve the challenges for female lovemrosidary education in Dendi Woreda,
it is vital to have a clear understanding of therent status of female education. In

view of this, possible interventions will be suggesbased on the findings of the study.

1.3 Objectives of the study

The general objective of the study is to identifigl @nalyze the major factors that affect
rural female successful completion of lower seconpdahool in Dendi Woreda in the

region of Oromia.



Specific Objectives include to:

Identify school teacher’s contribution towards soping rural female students
in lower secondary school;

Analyze male students' influence towards rural ferstudents in school,
Analyze the support of family members for rural &enin school; and
Analyze the socio-cultural and economic problenegdieby rural female

students in school.

1.4 Research Questions

In light of achieving the objectives stated abowes research intended to answer the

following questions:

How do teachers treat and support rural femaleestisdin lower secondary

school of the study area?

Do male students positively or negatively influertice participation of female

students at school?

How do family membersaffect the participation ainfde students' education at
lower secondary schools?

Are there any socio- cultural and economic factbeg hinder the participation

of rural female students?

1.5 Scope of the Study

The study has focused on identifying and descriltiegmain factors that would affect

the participation of rural female students at loveecondary school. In Ethiopia

Education system, the lower secondary stream @daatel grade 10 are covered in the

study in relation to participation of rural fematidents. The participation of female

students at the lower secondary school was inastigin relation to the challenges

posed by the school community such as teachersmahel students, as well as family

and community members in the study area.



1.6 Organization of the Study

The study is organized and reported in five chaptérhe first chapter gives

introduction about statement of the problem, olbyest and scope of the study. The
second chapter deals with relevant literaturess Thapter reviews important literatures
on female education in rural context and the lefegfforts that Ethiopia has put in

place in education sector. Under chapter threerdbearch design and methodology
employed for this particular research are discusBkd analysis and summary of major
findings are dealt in chapter four. The final cleaptieals with the conclusion and

recommendations part of the study.



CHAPTER 2: Literature review

2.1 Lower Secondary Education

Countries use different classification of educatiblost commonly, the classification
takes into account levels and fields of educatdecording to UNESCO (1997), the
notion of ‘levels’ of education is taken to be habarelated to gradations of learning
experiences and the competences which the conténé® educational programme
require of participants if they are to have a reabte expectation of acquiring the
knowledge, skills and capabilities that the programis designed to impart. In its
International Standard Classification of EducatitftNESCO further noted that the
notion of ‘levels’ of education is essentially anstruct based on the assumption that
educational programmes can be grouped, both néicaxad cross-nationally, into an
ordered series of categories broadly corresponidirige overall knowledge, skills and
capabilities required of participants if they ace Have a reasonable expectation of
successfully completing the programmes in thesegcaites. These categories represent
broad steps of educational progression from vemgmehtary to more complex

experiences with the more complex the programneehitpher the level of education.

Accordingly, UNESCO categorizes levels of educatida Pre-primary education,
primary education, lower secondary education, (tdpgecondary education, Post-
secondary non tertiary education, first stage xiagy education, and second stage of
tertiary education. In addition, UNESCO mentionlealt itower secondary education is
generally known with the following features.

* entry is after some 6 years of primary educatiee (garagraph 35);

» the end of this level is after some 9 years of stihg since the beginning of

primary education (see paragraph 35);



» the end of this level often coincides with the edidcompulsory education in
countries where this exists; and
» often, at the beginning of this level, several beas start to conduct classes in

their field of specialization.

On the other hand, according to the Ethiopia EdocaStatistics Annual Abstract
(2010), in Ethiopia, secondary education is divid®d two cycles, each with its own
specific goals. Grades 9-10 (secondary first cygteyide general secondary education
and, upon completion, students are streamed eitttegrades 11-12 (secondary second
cycle) as preparation for university, or into teiclah and vocational education and
training (TVET), based on performance in the seaoydeducation completion

certificate examination.

Hence, from this we can conclude that the prograsmaéhis level are usually on a
more subject-oriented pattern using more specthlieachers and more often several
teachers conducting classes in their field of speeition. The full implementation of
basic skills occurs at this level. The end of thisel often coincides with the end of

compulsory education where it exists.

2.2 Female Education and Development: Overview

UNESCO in its annual Global Education Digest stiéi$ bulletin (2011) reported that
disparity between young men and women in accesg¢ondary education remains a
challenge between 1999 and 2009, the female GERared from 69% to 79% in
lower secondary and form 43% to 56% in upper seagndducation worldwide. The
report stated that Arab States and Sub-SaharaaAdtitt have serious gender disparity
at the lower secondary level. Even in countries Have reached gender parity at the

aggregate level, data for sub-groups of the pojpumabften reveal that gender



disparities in school attendance persist, for exangmong children from rural or

poorer households.

On the other hand, UNAIDS (2011) reported that sthg can reduce the risk of HIV
infection in various ways. It can help empower ypuvomen to assert their sexual and
reproductive rights. Curriculum-based interventi@hso provide essential knowledge
on HIV and AIDS, which is critical for young peophefore they become sexually
active. HIV prevalence remains high in some paftshe world. Yet HIV related
knowledge remains low. The report further citie@ttil9 countries that provided
information, only 24% of young women and 36% of ygumen aged 15 to 24 were
able to identify ways of preventing the sexual srarssion of HIV and to reject major
misconceptions about HIV transmission.

Another study report of de Walque (2009)) explairtbdt young people who have
stayed in school longer tend to be more aware df &t1d AIDS, and more inclined to
take protective measures such as using condoméngesounseling and testing, and
discussing AIDS with their partners, according &dadfrom Demographic and Health
Surveys in five sub-Saharan African countries. EBdet women are more likely to
know that HIV cannot be transmitted by supernatanebns and that using condoms
can reduce the risk of transmission. They are aisoe likely to seek HIV testing
during pregnancy, to know that HIV can be transditto an infant by breastfeeding
and to know that this risk can be reduced by takamgi-retroviral drugs during
pregnancy (UNESCO, 2011).

10



2.3Female Secondary Education in Africa

2.3.1 The benefits of female secondary education in Africa

Recent work has begun to quantify the potential thenan development investments
in females have on GDP growth rates. Hanushek aods#gmann (2007), using cross-
sectional regressions for 50 countries, estimaaé ¢hch additional year of schooling
boosts long-run growth by 0.58 percentage pointsypar. A World Bank study in
1999 demonstrates through data simulation for acseh of 100 countries, that
increasing the secondary education of females byel4its in annual income increase
of 0.3% per capita. Such an increase is substdntiahany developing countries. The
study concludes that societies that have a prefertar not investing in females pay a
price for it in terms of slower growth and redu@ecome (Dollar and Gatti 1999).
Secondary school for African females is an elusiveam for good reason. Females
often become more vulnerable when they are adoles@nd approaching secondary
school. Sexual maturity can cause parents to be rmoxious about their daughters’
safety at school and females’ risk of pregnancy Hild greater. Long distances to
school are a cause for concern. Perhaps the musimex example of security as a
barrier to access is in Ethiopia, where abductioyoang brides deters some adolescent

females from attending school (Gibson, 2004:8).

Going beyond private benefits of increased prodigtand private nonmarket effects,
economists look at, for example, the externalitesated by schooling, such as the
impact of spillovers, the rate of innovation in @igety, and the range of community
benefits. A useful concept in this regard is theiaorate of return to schooling. To
estimate social returns, one needs access to smgtd and social benefits. The costs
are easy to assemble, based as they are on ppblicliag on schooling. The social
benefits include all private benefits, as the imdlal is part of society, but also benefits

that accrue to others in society. Thus social benefre much more difficult to
11



assemble than social costs. Theory would suggeststicial benefits are higher than
just the private benefits of schooling. In the emegl literature, given the usual absence
of estimates of social benefits, estimates of $oetarns are lower than private returns.
This is because most researchers have accuratenatfon on costs, but only a vague
idea of the social benefits, and they usually arteatle to aggregate private and social
estimates of the benefits of schooling. The fewnrafits to estimate social returns to
education have produced interesting and usefuynsi When analyzing the effect of
investment in education on private wages, the soetarns are higher than private

returngAcemoglu and Angrist, 2000)

The social benefits of women’s schooling are sigaift, especially in developing
countries (Herz and Sperling 2004; Watson 2005).eixample, a year of schooling for
females reduces infant mortality by 5 to 10 percéthultz, 1993). Children of
mothers with five years of primary education arepé@cent more likely to live beyond
age 5 (Summers 1994). When the proportion of womwgh secondaryschooling
doubles, the fertility rate is reduced from 5.3t8 children $chultz2002)

2.3.2 Constraints of female education in Africa

Ensuring equitable access to secondary educatioa @hallenge, particularly in
developing countries. While the primary school ctetipn gap between rich and poor
countries has been diminishing, it has widened abese countries for secondary
school completion in the past 40 years (World B&@Q5). Most developed countries
are nearing universal secondary education, bugtbses enrollment for this level. In
some developing countries, particularly in Sub-$ahafrica remains low (Global
Education Digest 2011:8).

12



Conditions that influence the improvement of fersaleducation have been discussed
in a number of ways. With particular reference ub-Saharan Africa, Odaga and
Heneveld (1995) discuss factors affecting femalacation under three categories:
socio-economic and socio-cultural, factors relatedthe school environment, and
political and institutional factors. Hyde (1989)nsmarizes conditions for improving
women’s education in Sub-Saharan Africa from foerspectives: family level, societal
level, school level factors and factors influencexghievement indicate that some of
the critical factors that affect female educatioclude pregnancy, psychological cost of
pregnancy, direct cost of schooling, societal patioas, the labour market, opportunity
costs, family poverty, irrelevant curriculum, insety, structural attributes and

classroom culture.

For the sake of convenience this review will summsarthe literature under the

following categories: economic, cultural, schootl @ocietal factors.

A. Economic Constraints

There is a strong positive relationship betweenilfarmocio-economic status and

students’ performance at school (Fuller, 1987).eEmgly, the economic status of
parents plays a great role in educating childrergeneral, and that of females in
particular. The finding of gender researchers iatdis that females from lower income
families tend to have irregular attendance, poofop@ance and fewer qualifications.

Parents who are economically better are able toigotheir females with the

necessary learning facilities and therefore femala@s attend classes regularly and
perform better in their education score a bettesulteduring their examinations

(Anderson, 1992).

13



Females from poor economic families on the otherdhancounter such problem as

inability to pay school fees, inability to buy learg facilities, and chronic starvation so

that females may perform badly in school work. Rdog educated parents are more

likely to send their daughters to schools and kisegpn there longer. The effects of

economic constraints towards fames' educationexained as follows.

Direct Schooling Costs:Direct schooling costs of education are deterreats
sending females to schools. When education is nandatory, parents who incur
schooling costs which may be as much as 5-20%efamily income, choose to
keep their children out of school. Poor parentgroftind it difficult to make a
projection of the pay off of their children’s edtioa and cannot capture all the
benefits of schooling, since these accrue acrasslds lifetime and are difficult to
assess in the immediate or short term. Evidenae silsws that given the choice
between sending a boy or a female to school, famikill prefer to send the boy to
school for various reasons (opportunity costs,tgatend early marriage, cultural
and social values). Females are withheld from dctwotend to younger siblings, to
earn wages, to do household chores or farm worksd&ltosts may be as important
as or more important than the enrollment fees.flect it appears in some cases
that it is not what the child must pay that is gieblem; it is what they give up in

the time involved in schooling (Herz and Sperlifi§32).

The opportunity cost of keeping females in schoolThe opportunity cost of
keeping females in school rises as their value lasde grows, and as the value of
their labour at home or in the marketplace increa3éese realities suggest that
community sensitization, appropriate policies andricial incentives for attracting

and keeping females in secondary school all hasigraficant role to play. Need-
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based scholarships are an option in some coulies;an be expensive to

administer and limited in scope(Garbrah, 1985

The Prospects of low economic return for femalesThe prospects of low

economic return for females where resources areescnd choices have to be
made, boys are more likely to be sent to schoaticSeultural factors are a major
deterrent to schooling for females. Some parenits Very strong negative views or
are ambivalent about females' schooling and sée riélevance in formal education
for females. The persistence of certain institwgi@md cultural practices, notably
early marriage and the institution of bride prittether limits the opportunities for

females to attend and complete their schoolingorme from females' labour is
appreciable from an early age and further limitsirtteducational opportunities.
(Odaga& Heneveld, 1995).

Females from better-off home$Bledsoe (1991) argued that femalesfrom better —
off homes levels of secondary enrolment are aswsatiwith the levels of national
wealth: low middle and high income countries repemtolment rates which are
above 90%. The author further noted that EritrealaMi, Yemen and Zambia have
secondary enrolment ratios three to five times digthan that of Burundi and
Niger, despite similar or lower levels of GDP papita. Not only are secondary
school enrollments related to national wealth bhatytappear to be also related to
location and relative wealth of the family. In tbase of Benin, females may still
not automatically benefit from secondary educatwen where they come from
wealthy backgroundsand this raises the need to iegatime socio-cultural factors in
rural settings for example affecting the participatof females in secondary
education (Bledsoe, 1991).
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Parental perception or investment behaviorParental perceptions or investment
behavior overall, for both boys and females, the®20NESCO EFA Report stated
that the average net enrollment ratio (NER) in Sabaran Africa was 25% in
2006, in which 78 million children were not enrallen secondary school. Gender
disparities intensify in secondary education, dtucal attitudes reinforce the norm
that females do not need further education aftangy school. According to the
UN Beijing+10 Review and Appraisal, only one indifemales in Sub-Saharan
Africa are enrolled in secondary school (UNESC@O0If the financial expenses
of education force parents to choose whether td #eir son or daughter to school,
they will choose the son because sons are seehigher economic investment for
the future of the family. As of 2005, in Sub-Sama#Adrica, the transition rate from

primary to secondary school was 66 per cent bogsuges7% females.

B. Cultural Constraints

Sociocultural expectations of females and the pyiagiven to their future roles as

mothers and wives have a strong negative bearingtheir formal educational

opportunities. Sociocultural customs and beliefluénce decisions to enroll females in

school, decisions to withdraw them from school,rtlvevn decisions to drofut of

school, their academic performance, and their gtadel attainment(Lee and Made,

1994). The possible cultural influences on thelrtemale education are discussed as

follows.

Initiation: In recent years (Serpell 1993) research has expltre influence of
these ceremonies on schooling outcomes for femailedence from Malawi showed
that initiation brings several dilemmas for femalaecting their school attendance
and academic performance and even leading to dwp-The scheduling of

initiation ceremonies conflicts with the schoolaradar, leading to absenteeism from
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school. Although initiation marks the passage framidhood to adulthood, school
authorities continue to treat initiated females waturn to school as children. They
expect them to participate in certain activities @unish them in a manner which is
considered inappropriate for adults. Initiated feaalso find it difficult to return to
formal school or concentrate on their studies bgedheir continue schooling after
passage to adult hood as the next step is expecteimarriage (Serpell 1993).
Circumcision: Circumcision Security and the needs for physicédtgaor protection
Females often become more vulnerable when thewndokescents and approaching
secondary school. Sexual maturity can cause patetts more anxious about their
daughters’ safety at school and females’ risk egpancy and HIV greater. Long
distances to school are a cause for concern. Pethapmost extreme example of
security as a barrier to access is in Ethiopia,reviladduction of young brides deters
some adolescent females from attending school. Mei®on in the absence of
appropriate facilities and supplies can contribiatesignificant absenteeism study
conducted with females in Zimbabweand Ugandashowssiimy an average of 60

days per year for this reason(Prouty 1991).

Again, females may be late starters if schools@ydar away from communities. As
late starters, females are therefore less likelgamplete primary level before they
leave to work or marry. Research in lowland Eritsbawed that boys and females
often started school at eight or nine years oldabse of dangers on the long trip to
school. However, females were taken out of schodém or eleven because they
were considered to be of marriageable age and ddw tsecluded from men and
boys and taught the domestic skills they would soeed to contribute to their new
households (Kane, 2004).
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» Schooling Pregnancy: School female pregnancy “The great problem is skhoo
pregnancy. We struggle to raise school fees fant{slaughters) but they disappoint
us. This influences us to give priority to the Bbys parent in rural Zimbabwe
(Graham-Browne 1991:195). As females become ademscpregnancy becomes a
major factor in school drefuts. Indeed, pregnancy emerges as a major cduse o
adolescent schoolfemales leaving school. Fear ejrancy is another reason why
parents remove their daughters from school as #ymgyoach or reach puberty
(Anderson-Levitet al, 1994); Brock and Cammish 1991).

The females became pregnant by schoolboys; teachesther civil servants who
did not follow the customary rules on marriage &mahilies and did not marry the
females.These men viewed such marriages as anclebgta their careers. The
obligation to work in the father—in—-law's field wast compatible with their own
education—based ambitions. Therefore, pregnantlé=srare expelled from school
and parents of the females who expected financipb@t from sonsin—law are
now economically responsible for their adult daeght as well as their
grandchildren. The author suggests that these iexpels may explain a trend
among Christian parents to marry off their daughtgrpuberty even if they have not
finished primary school (Holtedahl 1993: 291).

* Female participation in the formal labour force: Females’ expectations of their
school performance and career one of the greaigstentives to female education
is the low level of female participation in the rfwal labour force. The International
Labour Organization estimates that in 1990 the fertadoour force in Sub—Saharan
Africa was 73 million, 38 percent of the total lalboforce, a decrease from 40
percent of the total labour force in 1970. Althougbmen are actively engaged in

the agricultural labour force, their numbers haegelided from 84 percent in 1970 to
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76 percent in 1990. Women are well representetieniriformal sector where their
level of participation has registered an annuaivginaate of 6 percent. In the modern
sector where women who have gone through formatagthn aspire to work, there
was rapid growth in female participation, from pé&rcent in 1970 to 6 percent in
1985, and then a decline to 5% in 1990 (Palmer 1991

Chore Time: The amount of time females spend on chores and gitoeluctive
activities such as marketing reduces the time ametgy they spend in schools,
affecting their success and persistence. The assistof females in household
chores is indispensable to the survival of somesébalds, and schooling represents
a high opportunity cost to those sending childi@isdhool. When it comes to child
care, females are more likely to be involved thayshand females in the rural areas
spend more time working than those in urban ar€assequently there are fewer

rural females in schools than their urban peersi#ening,etal1994).

C. School Constraints

Factors related to the School Environment Researclihe impact of school-level

factors on female education provide some intergsinsights into the way schools

perpetuate the gender gap in education. The s@maonment, teacher attitudes and
pedagogy, and the gender bias in learning matea#llgffect education in secondary

school education (Brock and Cammish, 1991)

Lack of affordability of sanitary materials ensutldt females were absent from school
for significant periods during the academic year.addition, the absence of toilet
facilities where females could change their sayiga@ds in privacy has been identified

as a major factor for absenteeism among females. Aids led to the construction of

19



separate toilets for females in mixed institutions Ghana and Uganda affected

performance and attainment in schools (World B48I&8)

The Learning Environment:Fleuret et al(1992) reported that the poverty of
African states is evident in the physical statensfitutions of learning. The poverty
of schools is apparent in the lack of classroorgsjmEnent and learning materials.
Those facilities that are available are inadeqaatkdilapidated, often lacking basic
amenities such as water and electricity. In sevarahtries, governments are unable
to pay teachers' salaries regularly, and fundsrdmning schools are disbursed
intermittently. The result is teacher absenteeisthlack of motivation. Schools and
teachers are both forced to look for alternativarses of income. Consequently
there is a greater demand for financial suppornfparents (Grant Lewis at1990)
and for the use of student labour to generate iecdrhe situation has a negative
impact on the quantity and quality of time sperdcteng and degrades student
performance and attainment. Some parents are Biogha discouraged from
sending their children to school ( Hyde 1993).

Type of School: Access to education is lower for females than baysall

educational levels. There is much commentary orethecational outcomes related
to the type of institutions females have accespaoticularly at the posprimary

level: single—sex or coeducational, private, gowent or community—funded. In
Cameroon, females in good—quality coeducationabaishgenerally came from
better socio—economic backgrounds than boys, asal érformed academically
better than their male classmates in both sciencelanguage (Kilo 1994). The
consensus in the literature is that females inlsirsgx schools tend to perform
better in national examinations than those in cwm@i coeducational schools,

particularly in science subjects and mathematits@ @nd Lockheed 1990).
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Distance to School:According to the report made by Brock and CammidB{)
distance to school in Ethiopia, Gambia, Guinea, y@enMali, Sierra Leone,
Tanzania and Zimbabwe, the long distance femalesdfave to travel to get to
school is also a deterrent to their participatiomd aachievement in school,
particularly in rural areas (. There are two dimens to this concern: one relates to
the length of distance and the energy children hawxpend to cover the distance,
often with an empty stomach. The other relateshéo doncern and apprehension
parents have for the sexual safety of their daughte Ethiopia about 20% of first
grade students travel more than ten kilometersy dailattend school (UNICEF,
1993)

Teacher attitudes and Teaching Practicedduch of school design and curriculum,
as well as treatment within the classroom, faverelucation and development of
boys over females. Curriculum reinforces traditiogander stereotypes, which
means that females and young women cannot envibi@mselves transcending
these traditional cultural roles. With female tearshgenerally only at the lower
primary levels, females do not have strong woméa noodels to whom they can
reach out and receive moral and emotional suppdhis male-dominated
atmosphere breeds instances of sexual harassmaetfeachers and classmates are
ensured of impunity for their actions, and femades afraid and unable to speak
about their experiences, particularly in the powaationship of teacher-student
(Sam Gibson;2004: 100)

The dramatic disappearance of females from theatiuncsystem between primary and

secondary school is alarming, and has profounatsfien gender equity at many levels.

Females without secondary school education canremtorbe teachers or other
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community leaders and professionals who will imtbecome role models for the next
generation of females in school. A recent reviewuwblished research suggests that it
is secondary education — not primary — that plagsdritical role in increasing wages,
improving health outcomes, reducing child mortalignd empowering women in
decision making and participation in public life ©solution to gender disparities
constantly lauded for its influence on females’iagement is that of increasing the
number of female teachers (Malho#tal, 2003).

» Teacher's Salaries: Teacher’'s salaries is often more than 90% of recurr
education budgets, leaving almost nothing for bamigded learning materials such
as books and chalk. Yet they are too paltry in ttitety do not generate a
professional and motivated teaching force. Mosttiess in Anglophone countries
are very poorly paid — a recent Oxfam review ofcadion in Zambia found that
teacher salaries did not even cover the cost ob@est monthly food basket to feed
a the average family. Teachers on low salaries wmmotivated, prone to
absenteeism, and turn to supplementing their incdmneugh private tutoring,
farming, and other means which diminish the quabfytheir teaching in the
classroom. However, raising teacher salaries afteans a commensurate increase
in the number of pupils per teacher. A recent stoflynine African countries
concludes that planners should aim for a ‘middleugd’ for both salaries and
pupils per classroom: pupil-class ratios of arodi®d45, and salaries about four
times as large as per capita incomes(UNESCO/UNICER).

» Sexual harassmentSexual harassment and violence by male student® ik
learning environment extremely hostile and uncotafde to female’s students and
this is also a reflection of society's negativewdeof women. These acts have a

profound and devastating effect on the femalesyitagly affecting their
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educational attainment and performance. A studyranzania implicates sexual
harassment in the poor levels of performance byaferatudents and suggests that
the issue of sexual harassment of schoolfemalefellmw students requires more

investigation and action (Mbilinyi and Mbughuni 1199

D. Political Constraints
The limited effect of women in development initiegs has been documented as having
a negative impact on females’ education.After theitédl Nations International
Women's Decade which drew attention to the potemiatribution of women to
development, women's ministries, bureaus and affigere established in almost all
African countries. Many of these units are unddisthhand underfunded and their
effectiveness in lobbying for women's issues atrtigonal level and in improving the
status of women has remained marginal. The pralif@n of women's projects has
distracted governments from focusing on the neegbrtomote gender equity as a
precondition for sustainable development. Althoumigoing structural adjustment
policies provide an opportunity to enhance theasitun of women for increased
efficiency and sustainable growth, unfortunatelys tbption is not being engaged
(Palmer 1991).

There are few women managers in the civil serviwkthe representation of women in
central government and in political parties remauesak. Consequently women are not
visible in decisiormaking and they exert minimal psege on their governments to
make policy decisions and investments that willamge the situation and contribution
of women. For schoolfemales, this means a pauditple models, particularly in the
rural areas (Beoku—-Betts and Logan 1993, ILO/JASE®1, Leigh—-Doyle 1991,
Namuddu 1991).
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With regard to women in development, several documilentify the need to improve
the overall status of women in the region. Thedé foa a review and revision of
discriminatory laws and regulations that governnmage, inheritance, women's access
to and ownership of land, access to credit antiedabour market. It is argued that the
facilitation of such an empowering context is a essary precondition for gender

equity in education and other sectors of civil spc{Namuddu 1991, Wyatt 1991).

» Political instability: Political instability such as civil strife and wanave
destabilized several communities in the region, lzene severely affected children's
education. For example, in Sudan, the costs of drayght and the displacement of
about 3.5 million people have disrupted the soaiadl institutional structures of
education. In areas where the civil war of the E8@s most intense. For instance,
in provinces such as Darfur and Kordofan, low dmehts reflect the drought which

forced millions to leave their homes (Graham—-Broif881).

» Approaches to overcome constrains at different levglt is essential to design a
package of demand and supply interventions to bpost primary education for
females The presence of a secondary school ina localitieases the chances that
rural females will make the transition from primaoysecondary education. In cases
were secondary schools are far from home, the gimviof residential facilities for
females or the provision of safe and affordablagpartation facilities, together with
a package of other interventions, have worked forave post primary education for
females in a number of countries. For exampleWoeld Bank-funded Mozambique
Capacity-Building Human Development Project (199261 specifically sought to
increase female enrollment in secondary schoolgsroyiding incentives in the form

of scholarships for females, particularly thoserfnaural areas (King and Hill 1991).
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* A range of other interventions were undertaken Fe same time, including
community-awareness programs, construction of dorras for females, and the
provision of teacher training to increase femaleticipation in classrooms. As a
result of these programs, female enrollments engiedeing four times higher than

theoriginal project targets (World Bank, 2003).

2.4. Factors that Affect female low secondary educatioschool
in rural Ethiopia

A research was conducted by UNESCO in Improving &es\ Learning and
Successful Completion of Secondary Schools in wdiffe rural areas in Ethiopia in
January 2011. The followings were stated as majctofs and intervention that affect

female education in rural Ethiopia.

The problem of access, equity, dropping out anétreépn are comparatively less at the
primary level. However, it is very pronounced a #econdary level. Studies, education
abstracts and observations show that at the segol@eels the survival, performance

and success rate for females is low. As femaleshreaolescent age the challenges
appear to increase on them from various anglesnétechallenges they face, added to
existing and carried over problems from the primiamel exert continued pressure on
them subjecting them to difficulties, low perforncan dropping out and reducing their

aspiration to go to higher education.

Various forms of interventions are being made Wfedent stakeholders to address the
problem of females’ education. There are also eragpng developments. However,
they appear to be inadequate, not sustained arid ootireach out to many females

that need substantial and life-changing suppottrtteke them successful.
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Some of the inhibiting factors are

Community-based factors: Community based factors are those factors that
emanate from community attitudes and practicespbegsures or forces females to
drop out of secondary schools. Of the several fadioe most prominent are the

following.

Perception towards Female EducationAmong rural communities the perception
towards female education, especially as they caeplgper primary is still
predominantly unsupportive. Female students, teacheoreda education office
experts clearly stated that the general percemifahe community about females’
education at the secondary level is not favoralblee respondents stated that
parents clearly support the education of boyseas#tondary level and beyond;

» Parents are of the opinion that females will notcsed in their secondary
education even if they are allowed.

» Females will pass the marriage age while they &Heirs school if they join
Secondary education.

» Sending females to secondary education after sheheel puberty age will
expose her to different dangers such as engagirggxnbefore marriage and
having children.

» Females reached lower secondary school when tlaeh nreuberty and they will

change their behavior and get spoiled.

Early married, exchange marriage and modified abduton: It is quite recognizable

that secondary education is a time when femalearb&greach the puberty age. This is

therefore the time parents want the females togreefor marriage. Once females are

married they often cannot continue their educatioren if they continue learning their
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performance would gradually diminish as they havéake more responsibilities as a

wife and also to eventually take care of childrehame.

Household dynamics: Household views and practices which are shaped dilg b
cultural and economic factors are most detrimetdalhe fate of female education.
There are several household/family factors thatefdemales to drop out of secondary
education. In this connection, seeking the econdmenefit of keeping females away

from school is the most prevalent reason.

The opportunity cost of parents for sending femaleto school is high:Parents either

save cost through the labor of females or make shareen females engage in income
generating activities or resources they get whesir tdaughters are married. The
demand of females’ labor by the community or payeist the most widespread
hindrance to female lower secondary school edutaftmr many families, females
work for themselves, parents and close relativéms@ force them to be frequently
absent from school andgive them no time to stuthgyTeventually develop a feeling of

fear of being unsuccessful in their academic result

Unfavorable school environment: There are several school-based factors that
discourage females from staying in school to pusge®mndary education among which

the most noticeable are the following.

Lack/shortage of gender responsiveness of schoolcilties: An attractive school
environment that provides basic facilities for féesais a factor that could encourage
them to remain in school and work towards acadesmicess. However, this is not the
case with a number of secondary schools in rurhioBia. As the schools are places
where females spend longer hours next to their kpriige suitability of school

environment with the availability of at least thesh basic facilities is an important
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factor in attracting them to continue their edumatas much as the absence of such

facilities discourage female secondary education.

In several of the schools, most facilities areasitlacking or not responsive to females’
needs. Latrines in many schools are not safe diudggonal. There are no separate
latrines for boys and females in most rural lowecandary schools and water is in
short supply or the school has no water. Duringgsttimes, females sometimes go out
to get water from the nearby stream or elsewhergewboking for water. As the
majority of rural schools in Ethiopia are overcraald classroom situations are hard for
females. In some schools due to shortage of chanlsdesks, students are forced to sit
four or more on a single desk. This is particularlghallenge to female students during
menstruation period as there will be suffocationd averheating of the classrooms. At
such times, several of the females opt not to geckmol to avoid such situations. This
problem, added to the other challenges, discoufageles from attending classes
regularly. As a result, their academic performarxedversely affected and finally
females develop feelings of being unable to compete boys eventually being

inclined towards quitting their education.

Absence of support systems for poor and working Feates: It was reported that in

many instances females have to help themselvesvier ¢heir personal and education
expenses. Parents support boys economically andcexXpmales to be sources of
income rather than supporting them to go to schobkre are females that have to
work hard to support themselves and their familg&sme of the females are very poor
and unable to cover education and living cost.rotento cover their cost, females are
forced to work as daily laborers. They spend muete ton work. Due to this, if they

come to school, they often come to school verydieh puts them into trouble with
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school regulations. Schools often focus only ors¢hetho came to school and those

who get adequate support from their families.

Those who support themselves or those who lacktassie do not get much attention.
Schools do not take initiative to inform themselad®ut the situation of females that
affect their education and try to be proactive.e@fthe problems of females are taken
to be external to the schools though they affeetabademic performance of females
and lead them towards dropping out. There are dundssistances to females in the
forms of scholarship .These supports however argdd and reach a small number of

secondary school females.

Gender-based violence (GBV) and distance from schibdAlthough on the decrease,
in some rural areas women, children and youthrafiaifices respondents, GBV s still
prevalent in different forms. Large numbers of fé&gsavalk long distances to and from
school. That is often when they are exposed toaephysical, psychological or other
forms of violence. Therefore schools particulagg@ndary schools are often located in
woreda towns which are distant from homes of mduoglests. On their way to school
covering long distances, if the females do not dgmpth request of men or boys and
especially when they have no protection along thwaly, they are prone to the danger
of GBV. Fear of such dangers among females affd¢wtg concentration on their
lesson. Each day, the journey to and from schoeVasisome for those who travel
through unsafe places. Under such circumstaneeralefemales drop out of school
either due to fear of GBV which often takes thenfoof rape, or due to a sexual
violence that has already happened and might hapgam frustrating them and

affecting their education and life.

» Fear of repetition, loss of hope in succeeding arslirrendering to peer pressure
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Low academic performance of female students isnoftet a sudden phenomenon.
Mostly it is the result of a combination of factansa result of a persistent problem that
has not been solved through time. For example,atedeabsence from class due to
inability to manage menstruation, workload and feaGBV along the way to school.

A continuous low academic performance of females blas not improved overtime in

the absence of targeted and effective supports dmols frustrates female students.
Females who score low marks start getting conceabedt repeating classes and drop

out even before they repeat.

When females come to secondary schools, they d@n’orientation. What they know
is that secondary school is difficult. The fematlesn start thinking that they may not
make it. Some femalestudents perhaps pressed bydmta problems and lack of

encouragement start losing hope in education.

The Intervention Strategies to completion succesdfufemale Lower Secondary

Education in Rural Ethiopia: There are several experiences and efforts at differ
levels in supporting females to survive in secopdachools and continue their
education. The regional education bureau, woredaattbn offices, women, children
and youth offices, local and international NGOs atfter organizations have worked
with schools to contribute towards enhancing fesialeducation. Moreover, the
schools as the main responsible institutions hdweugh the assistance of other

organizations and their own have implemented dffeprograms.

While there are significant results so far, thaultssare not at the desired level and have
not created substantial impact on the retentiodeéc success of females. There is no
substantial breakthrough increasing the academidonmeance of females and

enhancing their motivation and aspiration to camiriowards higher education. The
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reason for this is not only the inadequacy of tingperts given to females’ education in
secondary schools but it is also lack of propealgéting the interventions, sustaining

them and institutionalizing them.

Tutorial for female students: Schools are required to organize tutorial sesstons
females and other students as well. Teachers gertd to give tutorial classes as part
of their professional responsibilities. Howevegdieers take the tutorial classes as extra
burden since they have to do them outside of ttegjular working hours. Therefore,
there is lack of enthusiasm and commitment whiclamaethey often do the tutorial

mainly for the purpose of meeting school evaluatieads.

The timing of the tutorial is also not often sui@abo them. Sometimes the females are
required to come on Saturday morning. Females #iem mot allowed by parents to
come to school on weekends. In other cases, thalésnmave to come before the start
of school time for tutorial for females in secondachool. While one of the problems
of females’ is coming late to school because ofskbold chores, in this case they are
required even to come an hour earlier. Tutoriakises are not well organized and
systematically structured with internal evaluatiand feedback system in several
schools.

Prescribed interventions that do not make femalesniportant players: Tutorial
classes in most of the schools do not particula$pond to their needs. They are either
a repetition of what is learned in class or cordtian of what was being learned in the
regular class. Again the teachers do not consuh thie females in terms of what to
focus or what aspect the lesson to cover in tharials. They decide on their own and

prepare what they assume is good for females.
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Uncoordinated interventionsit is quite encouraging to see several organizatibat
show willingness to involve in some activities aontiatives that support females’
education in secondary schools. However, supportsecsporadically and in isolation
from different directions. At times they come wdimilar assistance because of lack of
coordination while many complementary supports @éddve been designed together.
According to school principals, there is duplicatiof efforts by sector government
agencies as they mostly focus on community awasernsmg. The principals argue
that the awareness raising approaches are oftatarsiamd lack creative approaches.
The awareness raising efforts are not followed daymunity action plans with follow-

up that involves schools.

Organizations that have so far been involved irpsung females’ education have not
established common ground in order to share redpbinss, experiences and also
continue supports in the event that one organizatiscontinues or completes its
project assistances. Such scattered practicesdneated gaps and have denied schools

the opportunity to take advantage of the presehdeverse organizations.

* Lack of capacity by Woreda Education Offices:Several organizations and groups
are involved in promoting and supporting femalecadiion in secondary schools that
include WEOs, PTAs/boards and female teachersth&Be institutions and groups are
doing their best to assist females. There are igeditevelopments which are results of
their efforts. The achievements so far howevernateadequate. One major factor for
the limited success according to respondents ks ddcapacity of these actors to deal
with the complex issue and challenges femalesaiad in staying and succeeding in

secondary schools.
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CHAPTER THREE:METHODOLOGY

3.1 Description of the Study Area: Dendi woreda

Dendi woreda is a rural area in Oromia region, Whgcjust 80 kilometer far from the
capital city Addis AbabaAccording the data obtained from CSA (2007),Dencligda
has relatively higherpopulation density. Agricuéiusthe main source of livelihood for
the majority of the people. The main agriculturedps grown in the woreda include
maize, teff, wheat, barley, peas, bean and varigpss of seeds. Based on figures
published by the Central Statistical Agency (CSA) 2007, this woreda has an
estimated total population of 255,896, of whom 228, are men and 126,670 are
women. The same source indicated that 29,602 (%).®f its population are urban
dwellers, which is less than the Zone average 08%2 With an estimated area of
1,549.07 square kilometers, Dendi has an estimatpdlation density of 165.2 people
per square kilometer, which is greater than theeZorerage of 152.8.

3.2 Sampling Design

The selection of research settings for this stuaippsefully tackled a rural area as the
issue of female education is a challenge in Dendda. There are fifty nine (59)
primary schools in DendiWoreda in which 18,743.0@lenand 15,888.00 female
students are attending their education. Howevergtare only two (2) lower secondary
schools known as Ginchi lower secondary school Adenkome lower secondary
school. The total number of students is 4,357.aD @it of which 2,536.00 were male
and 1,821.00 female students. Ginchi lower secgndahool has a total number of
students 3,338.00 with 1,875.00 male students a63100 female students.
Wolencome lower secondary school has a total df9.0D numbers of students with
661 male students and 358 female students. 50%eofpérticipants were used as
sources of information from two secondary schoals dualitative and quantitative
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studies. The research population included femaigesits, male students, and teachers

including school principals.
Sample size

To this end, data were collected from sample (n¥1®Bough both questionnaires and
interview. Out of 100 questionnaires distributed &8 students’ and 32 teachers’
including the two schools, 100 questionnaires wekected back. This reveals that,

there was 100% return rate.

3.4 Data types and sources

In order to attain the intended objective of thedgt the researcher collected both
primary and secondary data from relevant sourcemn@@ative data collection was
primarily administered from student respondentsal{fative data was collected from
teachers, school directors, selected female stadantl functionaries of different
offices. The purpose of gathering qualitative datas for triangulation of the
guantitative data and to capture detailed inforomativhich will be obtained through

guantitative data.

3.5 Data collection tools

Questionnaire, guided interviews and focus growgrudisions provided the required
information. The questionnaires are for four typésespondents, principals, teachers
and male & female students. The principal quesaoes included items concerning
drop —out rates, perceived self-esteem of femalgsyol facilities, tradition of school

success, females’ pregnancy and benefits of emmaynThe student questionnaires
included age, religion, parental education, esesatf parental income, distance from
school, opinion of the treatment of females by eas, attitudes, investment behaviors,
expectations from teachers and sexual harassmeattebicher questionnaires required

information about teachers’ background, attitudad &eliefs in female education.
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Guided interviews were held with school principglslicy makers and implementers’

focus group discussion were held with women’s gréemales and parents.

3.6 Data Analysis Techniques

In the process of analyzing the data, the key basafor analysis were identified. The
guantitative data were then scrutinized, summayizedfied, edited and arranged using
SPSS version 17.0. The data are summarized onatlaesdmmary sheet followed by

data editing, coding, verification, and encodinpithe computer.

The data were analyzed with the appropriate Stalistools based on the level of
measurement of the variables involved. The sta#istiools used to analyze the data

include simple descriptive statistics such as feagy, mean, and percentages.

Data management

This study attempted to catch required informabgrusing different techniques of data
collection from different sources. Female studergsestionnaires was coded and
entered into the computer program. Questionnairesewused directly without
manipulation. Interviews and focus group discussiarere properly categorized for
further analysis. Data analysis for the questiomsaivas performed using computer
data and statistical analysis program, with fregiesnand percentages as the main

tools for summarizing the data.

Data analysis strategies

Data was collected from student respondents antyzath mainly using descriptive
statistics such as means, standard deviations)dreies and percentages. To identify
the factors affecting academic performance of fensilidents, Analysis of Variance

was used. Qualitative data analyzed, interpreteldtiaa inferences and will be included
35



in this report. Secondary data was also analyzedl iaterpreted. The available
documents of the Ministry of Education, EducatiotatiStics and strategic plan

documents were used for analysis
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CHAPTER FOUR: RESULTS AND DISCUSSIONS

This chapter mainly deals with analysis and intetgtion of data collected from
different sources. As indicated in chapter one, plepose of the research was to
investigate the successful completion of rural fiemdowers secondary schools in the
Dedi Woreda of Oromia region. Accordingly, the ectied data were presented,
analyzed and interpreted in relation to the basipedives and the analyses were

enriched with literature reviews and interview flesu

4.1Socio-Demographic background of the respondents

Based on the data obtained from the respondeotddrographic characteristics was
examined in terms of their gender, age, currentitelastatus and school sample as
indicated in Table 1.

Table 1: Bio- Demographic characteristic of studentespondents

No | Items Respondents | Total
F % N %
1. | Gender Male 38 55.9
Female 30 44.1 68 | 100
2. | Age group | 14-16 years old 35 51.5
17-20 years old 88 48.5 68 | 100
3. | Current Married 5 7.4
marital Engaged 18 26.5
status Single 45 66.2 |68 |[100
4. | By School| Ginchi Male Female
name students | students
21 10 31 45.6 68 | 100
wolenkomi 22 15 37 54.4
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As indicated in the Table (1), the respondents 38%) were male students and the
remaining 30 (44.1%) were female students. Thiscatds that the majority of the

students in Ginchi and Olankomi secondary schoelsale students,

Regarding the age of the respondents, most arenwitle age groupof 14-16 which
accounts for 51.5% of the total respondents, wiseB3a(48.5) of them were at age
range of 17-20 years. This implies that, almostemivan half of the students in the
sample area of lower secondary school were 14-a6syald children for both schools

who were not matured.

On the other hand, the collected data shows tleatmidgority (66%) of the respondents
are single, while insignificant number of the respents 7 (7.4%) are married and
living with their partners. Hence,almost or morarthhave of the respondents in the
sample area are not married and living with theathrar house hold or with their both
biological parents,whereas insignificant numbetha&m had a partners and living with

them.

The fourth item presents respondents by school kamgpor this particular study
31(45.6%) of the respondents were taken from Girdabwer secondary school,
whereas 37(54.4) of the respondents were from @lanlower secondary school. The
number of students was higher at Olengomis bectusdotal number of students

enrolled was greater than that of Ginchi.
As mentioned earlier, the survey also includedotal tof 32 teachers teaching at two

schools selected for this particular study. The egain profile of the teachers is

summarized in the table below.
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Table 2: Profile of teachers- respondents

No. Items Respondents total
F % N %
1. Sex M 28 87.5
F 4 12.5 32 | 100
2. Age group | 21-25 years old 14 43.8
26-30 years old 11 34.3
30 and above 7 21.9| 32 | 100
3. By school | Ginchi Male Female
teacher teacher
13 59
12 1
Olankomi 16 3 19 41 32 | 100

As shown in Table (2), 28(87.5%) of the respondemtse male teachers for both
Ginchi and Olankomi secondary schools and insigafi number 4(12.5%) are

female. This indicates that majority of teachersasde.The second item indicates the
age of the school teachers. Accordingly, the prioporof the respondents 14(43.8 %)
are between 21-25 years of age while 11 (34.3%pat@een 26-30 years of age and
only 7(21.9%) areat the age of 30. Thus, it is fisd0 conclude that the majority of

teacher respondents are between 21-25 years dbayes particular sample area.The
fourth item presents teacher respondents sampistisgby their school. In line to this,

41%of teachers respondents are from Ginchi loweorsgary school and 59% of them
were selected from Olankomi lower secondary schboé selection was made based

on total number of teachers in the two schools.
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4.2Economic factors affecting rural female educatio
participation

» Cost of schooling and completion of lower secondamsducation
Cost of schooling in the form of covering learnimgterials and tuition fee is supposed
to have its own influence for attending and compéetower secondary education. In
this regard, students were asked the effect ofcticest of schooling towards their
successful completion of secondary school educaiitke student survey instrument
indicated in Table 3was designed in such a way shatents’ rating to indicate their

observation as low, average or high.

Table 3: Students response on the effect of costsifhooling towards completion of

lower secondary education

Response options

The item Low In averag Highly
F % | F % F %

The pressureof direct cost of schooling towards | 17 25 |18 26.5 |33 [48.5

successful completion of secondary school

As it is indicated on Table 3, 25% of the responsigrerceived that school related
factor have low contribution regarding female setaog education, whereas 26.5% and
48.5% of the total respondents reported that dicest of schooling has average and
high contribution, respectively. This implies tladmnost all of the participants perceived
that direct cost of schooling is the major challenfpr rural females'secondary

education.

Students were further asked to share their peaeptbout the cost elements in their
schooling that affect their education. Based orstiveey result depicted in Table (4), it
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appears that among the listed constraints forwafolednquiry as a possible causes of
direct cost of schooling as a push and pulling disctof rural female students in
secondary school 74.4%, 70.6% and 57.3% of respisddentified and reported,
costs of uniform, costs of transportation and co$tgccommodation respectively as in

average and high factor among all other direct absthooling in general.
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Table 4: Sudents’ responses for each direct cost of schgolin

No | Items Degree of extents % of | Rank
applicability
Low Average High
F % F % F %
1. | School payment 47 69.1| 15 [ 221]| 6 8.8 30.9 6
2. | Costs of textbooks 39 574 12 176 17 2p.0 42.6
3. | Costs of uniform 16 235 16 [ 235] 36 | 52.9 76.4 1
4. | Costs of instructionall 37 54.4 18 265 13 19.1L 45.6 4
materials
5. | Costs of 20 294 18 | 26.5( 30 | 441 70.6 2
transportation
6. | Costs of 29 426 19| 279 20 294 57.3 3
accommodation
Remark:

1. The score given to the responses were: 1 lowribation among economic factor, 2
for average and 3 for high contributing factor. jesse values were multiplied by
the number of respondents in the Table to getdtae $cores.

2. Percent of applicability refers to the sum ofgestage of student responses that

reports the factor to be high and in average.

4.3 Female education and the influence of parents

This specific item indicates the demand of domdatour imposed on female students
at home by their parents.It also assists to arsatys negative effect on female students
working condition of female students out the schawolrk and how do affect their
school hour.
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Table 5: Female education and their role at home

Response options

The item Yes No Total

F % F % N %

Parental need of labour at home | 54 79.4 14 20.6 | 68 100

imposed on female students

The result indicates that 14(20.6%) of the paréinig said “no” but majority of the
respondents 54(79.4%) said “yes”.In this case, omigignificant number of
respondents 14(20.6%) disagree because of somepaudieipant who included in the
study. However, the overall result of data revedhlet female students are busy with
domestic activities which directly or indirectlyfaft their secondary education. Based
on this result, one can simply concluded that atma#i female students
spendsubstantial amount of time on domestic affa@teer than focusing on school

works.

Student was also asked about the kinds of works¢in@ale students are required to do
at home. The result on Table 6 shows list of doimesttivities such as fetching water,
marketing in agriculture and caring for siblingtie major time consuming domestic

responsibility of female students throughout thekve

Table 6: The amount of time female students spenbf home related activities

No. | Items Extents of working outside school per week Rank
All week Some times | Few days | Total
F % F % F| % N %

1 Fetching water 33 48.5 28 |41.2 |7 |10.3 (68 |100 |1

2 Fetching wood 21 30.9 30 447 1 25 6 100 3
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Cooking meals 21 30.9 19 |279 |2 [41.2 |68 |100 |4

Caring for siblings 37 54.4 23| 33.8 B 11.8 68 100

Marketing agriculture | 29 426 (31 |456 (8 (118 |68 [100 |2

o aif & w

Employment in domestic13 19.1 31 | 456| 2(35.3 | 68 [ 100 5

work 4

Theresponse revealed that 89.7%, 88.2% and 88.2%espiondents cited fetching
water, marketing in agriculture and caring for isigl respectively as major time
consuming domestic activities. Hence, one can cmiecthat fetching water, marketing
in agriculture and caring for sibling are the majome related activities that divert the
attention of female students from school relateiisies throughout the week. This is

particularly so for the sample study area in thesegfthe student respondents.

Like other school related factors, female hometeeldactor was also examined. The
result (see the next table) indicates that 21(3D.@%respondents indicates their
response as low, 28(41.2%) rated it as average a8¢(27.9%) number of respondents
rated it as high contributing factor. In conclusibased on the respondents’ perception
regarding this particular item, about 69% of thepmndents agree as another major
contributing factor under the category of schodhtexl factor. Therefore, the pressure
from the high demand for labour at home is a mdjordrance to rural female
secondary education
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Table 7:High demand for female students' labour ahome compromising their study
time

Response options

The item Low average High
F % F % F | %

High demand for female students labour | 21 | 30.9 | 28 41.2 |19 | 27.9

at home compromising their study time.

4.4 Culture and females' education in the study aie

The study also attempted to investigate the cultafauence on rural females' lower
secondary education completion. The study maingdtto investigate the effect of
early marriage, religion and other related factdsble 8 showsthe extent of cultural
traditions as hindering factors for rural femalesiccessful completion of lower
secondary school education. Similarly the studyaéed that from all listed factors in
the cultural traditions,religious beliefs, pregmgnbarassment and neglect for female

health and nutrition were among the major factors.
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Table 8: The effect of cultural traditions on femaé students' secondary education

No | Items Rating scales for the problems % of | Rank
High Average | Low Total applicability
F % F % F % N %
1 | Early marriage 24 | 35.3 |20 |29.4 |24 [35.3 (68 |100 |64.7 7
engagement
2 Circumcision 28| 41.2( 20 294 200 294 68 100 70.6 5
Bride price 18 |26.5 |16 [23.5|34 |50.0 {68 |[100 |50 8
4 | Home/parental 28 | 41.2 | 22| 324 18| 26.% 68 1090 73.6 4
service
5 | Pregnancy 38 |55.9 |14 [20.6 [16 |[23.5|68 |100 |76.5 2
6. | Risk of abduction 29| 42.6| 171 25 22 3214 68 100 67.6 6
7. | Harassment 28 (412 (24 |353 |16 |23.5 (68 |100 |76.5 2
8. | Religious beliefs 37 54.4( 21 30p 1( 147 68 100.385 1
9. | Employment in 23 [ 33.8 (29 [42.6 |16 |23.5 |68 |100 |76.4 3
domestic market
10 | Neglect offemale’$34 | 50.0 | 18| 26.5| 16| 23.% 68 190 76.5 2
health & nutrition

These four major listed factors respectively ranksd1-4) religious beliefs (85.3%),

pregnancy (76.5%), neglect for female health anulitran (76.5%) and Harassment

(76.5%) respectively. From this result, we can tahe thatreligious beliefs,pregnancy,

harassment and neglect for female's health andtiontrare the major cultural or

traditional factors that negatively affect ruralf@les’ education at lower secondary

school.
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4.5 Female education at lower secondary educatioma school

related factor.

School related factors such as current statusassalooms, institutional materials, and

school distance were investigated in relation teirtipossible influence on female

education in particular.

Table 9: School factor and female education

No. | Items Rating scales for the problems %  of | Rank
Low Average | High Total applica
F % |F [% F |% [N [% bility

1. | Inadequacy of clas| 26 38.230(44.1 |12 17.€ | 68 | 10C 61.7 4
rooms

2. | Shortage o| 36 52.¢123(33.¢ |9 13.2 |68 | 10C 47 7
instructional materia

3. | lack of textbook 21 30.€ 13348t |14 |[20.€ |68 |[10C 69.1 2

4. | lack of gender sensitiv| 22 32.£131]|45.€ |15 22.1| 68 10C 67.7 3
facility

5. | manual lab ot 25 36.€ 12942 |14 |20.€ |68 | 10C 63.2 4

6. |inadequacy of schoi| 22 32.4124135.: |22 |[324]68 |10C 67.7 3
library

7. | grade repetitio 29 42.€ [ 26 | 38.2 | 13 19.1 | 68 10C 57.5 5

8. | teacher absenteei: 32 47.1(21130.¢ |15 22.1| 68 10C 53 7

9. | school distanc 8 11.7115|22.1 |45 |66.2 |68 | 10C 88.< 1

10. | Risk of sexua| 29 42.€ (27 (39.7 |12 17.€ [ 68 | 10C 57.2 5
harassment by school
boys

11. | Risk of sexua| 35 51.£119|27¢ |14 |20.€ |68 | 10C 48.t 6
assault/rape

12. | Gender bias if 35 5181241355 |9 13.2 | 68 10C 48.% 6
curricular materials
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The survey result shows that school distance, ¢tddkxtbooks, in adequacy of school
library and lack of gender sensitive facility aree thighest school related factors. As
indicates on Table 9, out of total respondents&&%) perceived that school location or
distance do have low contribution towards the ssEcef females’ successful

completion of secondary school. In view of this(251%) and 45(66.2%) respondents

reported as average and high, respectively.

On other hand, lack of textbooks 21 (30.9%) respaiglrated as low contribution,
33(48.5%) rated it as average and 14(20.6%) asdufgbol related factor respectively.
Similarly, in adequacy of school library 22(32.4%%(35.3%) and 22(32.4%) as low,
in average and high school related factor, whef@akck of gender sensitive facility
22(32.4%) rated as low, 31(45.6%) in average arfd215%) as high.

This implies that, all most all of the participamisrceived that School related factors
can highly determine the extent of rural femaldsst drop out before the completion
of lower secondary school and amongst School distdack of textbooks, in adequacy
of school library and lack of gender sensitive lfgcare major for the present sample

study area.

4.6 Female education and teachers

The study has assessed the possible influencadides towards female low secondary
education. The study specifically considered teecherception of female students. As
indicated in Table 10 below, the purpose is to @ranteachers’ expectation in regard
to gender difference in education at lower secondavel (teachers’ expectation

towards boys and females in education) or if gerddanced was maintained at that
grade level. And, the result show that 21(30.9%poadents agree this and say yes,
while majority of the respondents 47(69.1%) resgahds no. The figure of the larger

response in percent indicates that majority of eidespondent disagree for this item.
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From this point of view, it's possible to concluds, even if gender balance is not
maintained all in all; the degree was insignificémt the two sample study area and

there is no much favor of one gender only.

Table 10: Teachers related factors and Female sugsful completion of lower
secondary school

Response options

The item Yes No Total

F % F % N %

Do you think that teachers in your
school do have different | 21 309 | 47 | 69.1 68 100

expectations for females and boys?

Moreover, the level of treatment difference ovendgr as perceived by students was
assessed. Table 11 depicts teachers’ level ohezdtwith respect to gender difference
and their expectation towards boys and femaleslutation. In this regard, among the
possible lists, relatively high gender differeneess observed concerning provision of
school materials(56%), guidance and counseling®sp.&nd giving better mark
regarding gender (51.5%), however the degree wasnoh in magnitude. Generally,
the result displays that their no much gender diffiee with respect treatment and also
the expectation that teachers do have for both rmatefemale students in education
was not much different for the sample study areaitasbserved from student

respondents.
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Table 11: Extent of difference in treatment amongsboys and females students by
their teachers at school

No | Items Rating scales for the problems % of [ Ran
Low average High Total applica | k
F % F % F % N % bility

1 | paying special| 41 [60.3| 18 |26.5 |9 13.2 |68 |100 |39.7 6

attention betwee

boy and females

2 |giving better mark 33 | 48532 |47.1( 3 44 | 68| 100 51.5 3
regarding gender

3 | giving materiall 35 [51.5(13 |19.1 |20 |29.4 |68 |100 |[485 4
incentives based o

. | Praising 40 | 58.822 | 324 6 11.8| 68| 100| 44.2 5

5. | provision of schoo|32 |47.1(22 |354 |14 |20.6 |68 |100 |56 1
materials

6. | guidance ang30 |44.1/19 |[279( 19 | 279 68| 100 55.8 |2
counseling

The first item (Table 12) displays, the perceptainrespondents regarding females’
performance as that of boys in school. Accordinili(16.2%) of respondents disagree,
11(16.2%) were not sure on this statement and enti this, majority of the
respondents 46(67.6%) agree on this statement.ifipises that females can perform
as boys and the idea supported as why not if thditons are ok.

Similarly, item 2 of Table 12 presents females’ @tion and it supports the inspiration
of females’ education is important as boys’ edwcatiln case, 9(13.2%) of the
respondents rated as not as boys, 11(16.2%) wersun®, whereas more than half of
the respondents 48(70.6%) were agree.

From the result we can conclude as, even if & liitimber of respondents not sure or

disagree, females’ education is very importanbabé boys’. However, the reason why
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a few participants were disagrees regarding thersent may be as the result of boys

in the sample of study.The third item is an enqoiryemales’ intellectual capacity to

be effectively use education. In regard to this(2A@6%) of respondents were disagree

and says female hadn't effective intellectual c#tgao use effective and 15(22.1%) of

them were not sure, while almost half 39(57.4%bhefrespondent were sure and agree

the statement. This result gives the view that ga difficult to measure the intellectual

capacity level of females rather it is possiblesay females do have an intellectual

capacity as boys do have.

Table 12: Females Attitudes towards education anddmale successful completion of
lower secondary school

No | Items Degree of agreement
Disagree Not sure Agree Total
F % F % F % N %
1 |[females could perform g 11 16.2 |11 16.2 | 46 67.6 |68 |100
boys
2 |[females education iIs9 13.2 | 11 16.2| 48 70.6| 68 10(¢
important as boys
3 [femals have intellectug 14 206 |15 22.1 | 39 57.4 |68 |100
capacity to effectively us
education

The effect of curriculum and other related fact@revalso assessed. Table 13 of (1)

point out the perception of student respondentsic@ming the effect of current

curriculum on females career development and futompetence. In this regard,

27(39.7%) of the respondents give their responsgeasand 41(60.3%) were say no,

respectively. This implies that, majority of weratisfied with current police and this

51



mean that, the police did not any much significaffect on female students career

development and future competence.

The second item of Table 13 is used as an enquiryo cexamine the practical
successfulness females who are exemplars for femalethe area of the study.
Regarding to this 68 participants were examined askegd by the researcher by using
item to of Table 13 and the participants were ragdpat in the way. In case, 61(89.7%)
responds as “yes” and only 7(10.3%) of them indsaheir response as “no”. This
shows that there were many females who are suctigssbmplete their education and
role models for female student at the area ofgtudy, however this is not the case for
all participants due to other home related factorany other economic factors which
enforces females to withdraw their education areh thearching another opportunities
outside school education.

Table 13: Role of successful woman towards encouriag female students

Response options

The item Yes No Total

F % F % N %
1. Do you think that the current curriculum has |27 |39.7 |41 |60.3|68 100
limitations on females’ career development and
2. Do you know any successful educated females in | 61 | 89.7 | 7 10.3 68 100

your area?

Table 14 above indicates, the opportunity of femaie find job after successful
completion of their education and level of encoeragnt. The result of the Table
revealed that, 11(16.2%) indicates their respoasefemales are discouraging but not
encouraged as the result of only they are educatbdreas 19(27.9%) not sure to
decide on and 38(55.9%) of the respondents remieseducated female were

encouraging. Based on the balanced response ligspendents, one fairly concludes
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as educated females are encouraging for job opptrithowever the equality with

boys is in to a consideration. This indicates thiaile females out perform in education

than boys what boys perform, the chance of competivith boys is so low and the

opportunity to find job is also low.

Table 14: Females education and the chance of fimdj job opportunity

No. | Items Degree of agreement
Discouraging | Not sure Encouraging Total
F % F % F % N %
1 Employment opportunitie| 11 16.2 |19 279 | 38 55.9 (68 | 100

or the chances to find jok
after completing you

education?

Table 15 tells about the teachers’ attitude towdrdgs and females in teaching-

learning process and whom do teachers prefer th tgmys or females?). Accordingly,

32 teacher participants including the school doectvere indicate their perception in

regarding to the item and among those participa®¢59.6%) of teachers indicate their

answers as no difference, 3(9.4%) were prefer fesna teach, whereas 10(31.1%) of

them prefer only boys. This implies that as thaultesn Table 15 informs us, even

though insignificant, the practice of gender prefee in teaching was observed for the

two sample schools. Mean that even if the degreetisnuch gender preference while

teaching was practiced at both lower secondaryast{&inchi and Olankomi).
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Table 15: Teachers gender preference to teach anehage of boys and girls education

Items Gender preference
Make no differences | Females | Boys Total
F % F | % F | % N %
Which Sex do you prefer for
19 59.6 3| 94 |10 31.1] 32 | 100
teaching?

Table 16 shows teachers understanding capacityt &eussue of gender difference in

education. Regarding to this statement, 5(15.6%e wesufficiently understand the

issue, 14(43.4%) in average and 13(40.6%) them wdfeciently understand the issue

of gender difference in education the Table displ&¥is information implies that there

is a little bit differences among teachers concggmin their level of understanding with

respect to the issue of gender differences in dducaAdditional some teachers’

understanding level on the gender differences vibdehing is lo

Table 16: TeachersCapacity to understand the issud gender difference in education

as teacher perception

Items Scales
Insufficient | Average Sufficient | Total
F % F % F | % N| %
To what level do you rate your capacity
5 156 | 14 | 43.4| 13| 40.6| 32| 100
to understand gender issue in education?

Table 17 indicates, teachers’ level of understamdin differences exists among boys
and female students. Regarding this, 24(75%) refgmb@as “yes” and 8(25%) gives

“no” response from the two options. The result eded that teachers’ level of

understanding was relatively on good status, tlisabse majority of respondents

(27(75%) of them were agree on the item, even th@auguarter of them were not.
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Table 17: Teachers' level of understanding and edational gap between boys and

girls

Response options
The item Yes No Total

F % F % | N %
Do think that teachers understand the educational | 24 |75 8 25 |32 100

school?

difference between boys and females in your

As to Table 18, the extent of teachers or othemlag materials reflect through their

language and presentation in any bias towards &enfdégree of encouragement in

regarding to language use and gender bias). Adearbserved from Table (18), for this

guestion 13(40.6%) of participants were rated ag [6(50%) of the as in average and

3(9.4) of them responded as high. This indicates th observed in average as to

respondent teachers views, but not serious.

Table 18: The extent of teachers or other learningnhaterials which reflects learners’

language and females’ education

Items Scales

Low average high Total

F % F % F | % N| %
To what extent teachers or other learning | 13 [40.6 |16 (50 |3 |9.4 |32 |100

materials reflect through their language and

presentation in any bias towards females?

4.7 Factors affecting participation of female studets as

perceived by teacher

The learning environment has also its own effeetai@ pulling in and pushing out

student including female student. Table 19 depiarning environmental factors
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which hinders females’ academic attainment at dch@dgth respect to this, 7

environmental factors were listed and rated by hHemagespondents based on their

perception (Based on their degree of affecting emdies educational attainment).

Equipment,

separate facilities and

library servicegre observed as major

environmental factors for females’ academic att&ntat school. Regarding to this, for

equipment 6(18.8%) of the respondent rated as lovir@eamental factor,7(21.95%) of
them as averagely and 11(34.4%) of participantigs environmental factor with
mean=1.91 and Sd=.89, Separate facilities 7(21.8%)Jow,18(56.3%) of them as

averagely and 7 (21.9%) as highly( mean=2; Sd=.@/hjJe for library 8(25%) as

low,9(28.1%) respondents as in average and 15(46a8%high environmental factor

and mean=2.22 with Sd=.83. The mean value indicatese do the average values of

the respondents’ approaches to (to a low scoreageeor to high). Based on this, the

conclusion will be taken.

Table 19: The School learning environments and theidegree of influences on
females’ academic attainment in School as to teaatsé perception

No | Items Scales of agreement Mean | Std | Ran
Low Average | High Total k
F % F % F % N| %

1 | Class rooms 14 438 |7 21.9|11 [ 344 |32 |100 191 | .89 |7

2 | Equipment 6 18.8| 19| 59447 219 | 32| 100 203 64 1

3 | Textbooks 13 [(40.6 |11 |34.4(8 |25 32 | 100 184 |.81|6

4 | Separate facilitie 7 219 18 | 56.37 219 | 32| 100 2 67 2

5 | Learning time 11 |34.4 |14 |43.8|7 219 |32 | 100 187 |.83 |4

6. | Library 8 25 9 28.115 | 46.9 | 32| 100 222 .83 3

7. | Teachers 11 |344 |9 28.1(12 | 37.5 |32 | 100 203 |.86|5

absenteeism
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SD =standard deviation

As Table 20 above displays, the availabilities diséed facilities were examined for

Ginchi lower Secondary school. As it showed on shee Table, the facilities were

ranked by the school heads from (1) insufficieB},i( average and (3) as sufficiently

found. Accordingly, the observed response from sthkaector indicates, shortage of

classrooms, library and reading rooms were highigeoved. The response from the

respondents also point out that, shortage of adlasmn (100 %,) with mean=1 and

sd=.00, shortage of library (100%) with mean=1 ade¢.00 and the reading rooms

(50%) with mean=1.5 and sd=.71 was identified. Fthis point view, the researchers

conclude in such a way that, though different fexctwere additionally there, lack of

sufficient class rooms, library and reading roonesenthe major one at Ginchi lower

secondary school when this study was conducted.

Table 20: T The availability of school facilities n school as a school heads (Ginchi)

No. | Items Scales of agreement Mean | Std. | Rank
insufficient Average Sufficient | Total
F % F % F | % | Nl %
1 class rooms| 2 100 |0 0 0 |0 2 1100 |1 .00 |1
2 Sport 0 0 2 100 0| O 2| 100 2 00 3
facilities
3 Electricity |0 0 2 100 |0 |O 2 [100 (2 .00 |3
4 Library 2 100 | O 0 0| O 2| 100 1 00 1
Pedagogicall 0 0 2 100 |0 |O 2 1100 |2 .00 |3
center
6. Reading 1 50 1 50 0| O 2| 100 1.5 g1 2
rooms

57




*The mean value and (sd) or Standard deviation usextder to see ,where do the

value of rating score approaches to 1(insuffici@f@verage) and 3(sufficient) and

based on this, the conclusion will be taken accwylgt

Table 21: The availability of facilities in schoolas a school heads point of view

(Olankomi)
No. Items Scales of agreement Mea | Std | Ran
Insufficien Average | Sufficient Total n k
F % F % F % N %
1 class roorr 2 10C 0 0 0 0 10C 1 .0C 1
2 Sport facilitie: 1 5C 1 50 | O 0 2 |10C| 1.t | .71 2
3 Electricity 1 50 1 50 | O 0 2 |10C| 1. | .71 2
4 Library 2 10C 0 0 0 0 2 | 10C 1 .0C 1
5 Pedagogics 1 50 1 50 | O 0 2 |10C| 1. | .71 2
center
6. Readinc 1 5C 1 5C 0 0 2 |10C| 1t [ .71 2
rooms
Table 22: Females dropout rate within five years wh respect to the two schools
(Ginchi and Olankomi), respectively
No. School Academic years Average
2000 2001 2002 2003 2004 Dropout
rate (%)
1. Ginchi - 19 22 18 27 0.2
2. Olankomi - - - 194 201 2

The result indicates by each year, the rate of anaipfor female students is 2% for

Ginchi and 2% for Olankomi secondary schools.
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CHAPTER Five: Conclusion and
Recommendation

5.1 Conclusion

The revealed that economic factor are the majochvipulls or pushes female

students out of school. In this study under econdagtors, school related costs
were examined and the result of the finding indisahat among the direct costs
of schooling, costs of uniform, costs transportamd cost of accommodation
were identified as the major pushing and pullingtdes of females successful
completion in their education, even to attaineddowecondary school. Three
direct cost of schooling such costs of uniform ta@ddransportation and costs of
accommodation were indentified a major factors tiimgi female education at

lower secondary school level. The finding indicatest there is strong positive

relationship between family socio-economic status students’ performance at

school.

Parental need of labour at home is another hingefactor for females’

successful education. This factor is not a schelaited factor, but home related
factor which directly affect females’ education. eBtudy revealed that most
females spent much of their time on home relatet/iaes than the school

related activities. Daily fetching water, caringr fohildren and marketing in
agriculture were the major due to responsibilitynodst ladies outside school
time throughout the week which affect their edumatnd enforce them to drop
out their education. Similarly research report alsdicates that Parental
perceptions or investment behavior for both boyd #emales do significant

effect on gender disparity in further education \@bcelementary. Gender
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disparities intensify in secondary education, alsucal attitudes reinforce the

norm that females do not need further educatiaer afimary school.

Cultural traditions are another major changesith&irces females’ students out
of school. These cultural traditions are thoseuraltout looks rooted in society
for a long and still practices within a societyoffr these cultural traditions in
this study sample area including the two lower sdeoy schools, religious
beliefs, pregnancy, sexual harassment and negtectfeimale's health and

nutrition were among the major one.

School related factors are also other hinder factSchool related factors are
availability of teaching and learning materials dadilities that are available in
school for the purpose of delivering the requiredoimation, plus school
location (distance). In case the result of the alelata from sample study area
revealed that, there were no sufficient resourcasrequired for this purpose, as

well as the difficulty for most ladies to walk lonigstance bare footed.

Similar to school related factors’, teacher relatadse, gender based treatment
for encouraging female in education and femalagude to education are also
another challenges with respect to females suadesdfication. These teachers’
related factors are; paying special attention @&mndle students, giving better
grade on the bases of gender and not performangaggnaterial incentives,

praising and guidance and counseling services.

Regarding females attitude towards education, mi@mging including the

present study show that, not only as the resudixtérnal factors, but also as a
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result of females’ attitude towards educationakiathent was also a big
problem, especially in rural part of the countrpisTindicates thatmost female
students’ have no such moral and confidencethatatiuin has a long term
benefit in their destiny or future. This findingatso similar with other research

focusing on female education.

5.2 Recommendations

* Awareness creation campaign:
Awareness creation through involvement of schoals lbe conducted in the form of
public awareness campaigns, seminars targetingiameaf awareness among student,
teachers and parents, and short training coursessdhoolteachers. The public
awareness campaigns can be undertaken by highlscAd® campaigns shall target
direct involvement of student, both female and madenproving the participation of
female in education. Seminars can be conductethércreation of awareness among
students, teachers and parents. These seminard beuin the form of orientation
workshops mainly connected with the challenge fatewhale students at lower
secondary school. Some of the seminars can beinegbfor students as a part of other
important events such as World Wash, Women's dalyralated activities. Female
students should also be recognized in public dutegawareness creation campaign in

the presence of their parents and peers.

» Training to teacher
Teachers shall be given basic training about geedeality in class room and about the
special needs of female students.The training dactiers will put them in a better
platform to encourage female students and followhair progress in the classroom as

well as in their social challenges.

» Increased Participation of female teachers
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Effort must be done towards increasing the numbé&roale teachers in the schools so

that female students will be treated well and geberaged from the success of female

teachers. Female teachers are also easy to relaseatrole model and a mentor for

adolescent girls in high shool.
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Appendix

Appendix 1

Female successful completion of lower secondary st education

Questionnaire

This survey is conducted by Beza Nardos for a magteogramme thesis in Rural
Development. The main purpose of the study is vestigate the rural girls’ successful
completion of lower secondary school education iend@ Woreda in Oromia
Region.You are among those chosen to participatearstudy. Thus, | kindly request
you for information and it appreciates your willmegss to support its efforts. Beza
believes that you will find the questionnaire ieging and it looks forward to
receiving your reply. All information obtained fromou will be used only for
thepurpose of this research.

|. Background (Fill in the spaces provided or tickone of the given alternatives)

1. Name of Your school ............ ...ZoneWorded Region-............
2.Age ............

3. Marital Status: Married__...... Engaged SingleDivorced-.....................

4. Religion: _...............

. Economy and female successful completion of lav secondary school
education (Fill in the spaces provided or tick one of theayialternatives)

5. To what extent do you relate the drop out olfsgirom school with direct costs of

Schooling in your situation?

High Average Low
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6. Rate the extent to which the following direcstsoplay the role to pull or pushfemale
students out of school.

High Average Low
School Payment
Costs of textbooks - ek
Costs of uniforms e s e
Costs of Ins. Materials =~ -------=-mmmmemes e e
Costs of transportation ~ ----------------- e ————

Cost of accommodation

lll. Female Education and Parental Needs of Labour(Fill in the spaces provided
Oltick one of the given alternutives)

7. Do you work out side school hours’? Yes No

8. If your answer is “yes” to the above questiaterthe amount of time you spend
inthe week on the following types of work.
All Week Some days Few days

Fetching water

Fetching wood

Cooking meals

Caring for siblings

Marketing

Agriculture

Employment for

Domestic work

9. To what extent do you think that your schoolimgs caused shortage of labour

athome?

High Average Low
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IV. Culture and female successful completion of loar secondary school education
(tick one of the alternatives given)
10. To what extent do you think that the followingltural traditions and practices
hinder the completion of schooling by female stusen

High Average Low

Early marriage

Engagement

Circumcision

Bride Price

Home/parental services

Pregnancy
Risk of Abduction

Harassment

Religious beliefs

Employment in

Domestic market

Neglect for girl’s health

And nutrition
V. School and female successful completion of lowsecondary school education
(tick one of the alternatives given)
11. From your experience, judge the extent to wtileh following school factors
contribute to the dropping out of females from sitho

High Average Low
Inadequacy of classrooms

Shortage of instructional material s

Lack of textbooks

Lack of gender sensitive facilities
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Manual labour

Inadequacy of school library

Grade repetition

Teacher absenteeism

School distance

Risk of sexual harassment by schoolboy’s

Risk of sexual assault/rape

Gender bias in curricular materials

VI. Teacher factors and female successful completioof lower secondary school

education (tick one of the given alternatives)

12. Do you think that teachers in your school deehdifferent expectations from

girlsand boys? Yes No

13. Rate the extent to which teachers demonstrédferethces in the following

areasbetween boys and girls in your classroom.
High Average

Paying special attention

Giving better marks

Low

Giving material incentives

Praising

Provision of school materials

Guidance and counseling

VII. Attitude towards education (tick one of the given alternatives)
14. To what degree do you sgree with the followstajements?

a. In education, girls could perform or achievevai as boys.

Agree Not Sure Disagree
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b. Educated girls are as important as well as @dddzoys.
Agree Not Sure Disagree

c. Girls have the intellectual capability to efigety use their education in life.

Agree Not Sure Disagree

15. Do you think that the current curriculum hasitations on your career development
and future competence? Yes No

16. Do you know any successful educated girl (s)our area? Yes No

17. What do you think of your employment opporti@gsitor the chances to find
jobsafter completing your education?

Encouraging Not Sure Discouraging
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Appendix 2

Parents Questionnaire

This survey is conducted by Beza Nardos for a magteogramme thesis in Rural

Development. The main purpose of the study is vestigate the rural girls’ successful
completion of lower secondary school education en Woreda in Oromia Region

.You are among those chosen to participate inttheys Thus, | kindly request you for

information and it appreciates your willingnessstmpport its efforts. Beza believes that
you will find the questionnaire interesting andoibks forward to receiving your reply.

All information obtained from you will be used orflyr thepurpose of this research.

|. Background (Fill in the spaces provided or tick one of the given alternatives)
1. School Name Region Zone Woreda
2. Age

3. Sex: Male Female

4. Number of children: Males Females
5. Occupation

6. Highest level of education attained
None

Literate

Primary

Secondary

More than secondary

7. Economic status: Acres of land owned Numbermattfe owned

II. Economy and Female successful completion of l@w secondary school
education (Fill in the spaces provided or tick one of thegi\aternatives)
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8. From your own experience, what is the extentwtoch the drop out of girls

fromschool is related to direct costs of schooling?

High Average Low

9. Rate the extent to which the following direcstsoplay the role to pull or pushfemale
students out of school.

High Average Low
School Payment

Costs of textbooks

Costs of uniforms

Costs of Ins. Materials
Costs of transportation

Cost of accommodation
lll. Female successful completion of lower secondgr school education and
Parental Needs of Labour (Fill in the spaces provided or tick one of theem

alternatives)

10. Does your daughter work out side school hoMes? No

11. If your answer is “yes” to the above questiaig the amount of time you spend
inthe week on the following types of work.
All Week Some days Few days

Domestic work

Marketing

Agriculture
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Employment for

Domestic work
12. To what extent do you think that your dauglstechooling has caused shortage of

labour at home?

High Average Low
IV. Culture and Female successful completion of loar secondary school education
(tick one of the alternatives given)
13. To what extent do you think that the followingltural traditions and practices
hinderthe completion of schooling by female student

High Average Low

Early marriage

Engagement

Circumcision

Bride Price

Home/parental services

Pregnancy

Risk of Abduction

Harassment

Religious beliefs

Employment in

Domestic market
Neglect for girl’s health

And nutrition

V. Parental attitude towards female successful contgtion of lower secondary
school educationtick one of the given alternatives)
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14. To what extent do you agree with the followstgtements?

a. Girls have to be accorded as much resourcesyasdr their education.

Agree Not Sure Disagree

b. Boys and girls are equally intelligent and canfgrm equally.

Agree Not Sure Disagree
c. Girls need education even if they are marriegeirpregnant before they complete

schooling.

Agree Not Sure Disagree

d. Girl education guarantees more secure familycdsh@ge support.

Agree Not Sure Disagree

e. Education makes girls more understanding arieteefident.

Agree Not Sure Disagree

15. What do you think of your daughter’s and fersaddances for employment?

Encouraging Not Sure Discouraging
16. To what extent do you agree if the educatioyoof daughter has to be more like

skills oriented than the present?

Agree Undecided Disagree
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Appendix 3

Teachers and School Heads Questionnaire

This survey is conducted by Beza Nardos for a magteogramme thesis in Rural
Development. The main purpose of the study is vestigate the rural girls’ successful
completion of lower secondary school education iend Woreda in Oromia

Region.You are among those chosen to participatearstudy. Thus, | kindly request
you for information and it appreciates your willmgss to support its efforts. Beza
believes that you will find the questionnaire iegting and it looks forward to

receiving your reply. All information obtained frorpou will be used only for

thepurpose of this research.

I. Fill in the spaces provided or tick one of the give alternatives (Only for

teachers)
School Name Region Zone___ Woreda
1. Age
2. Sex: Male Female

3. Highest level of qualification attained

Diploma Certificate alification

5.1f you were asked to choose between boys ansi fgirteaching, whom do you

think you will prefer?

Boys Girls Make no differences

6.To what level do you rate your capacity to untderd gender issues in education?

Sufficient Average Insufficient
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7.Do you think that teachers understand the edwcatidifference between boys and

girls in your school? Yes No

8.To what extent do teachers or other learning madgereflect through their language

and presentation any bias towards females?

High Average Low
9.To what extent do you believe that the followilegarning environments hinder
femaleAcademic attainment in your school?

High Average Low

Classrooms

Equipment
Textbooks

Separate facilities

Learning time

Library

Teacher absenteeism

Il. Fill in the blank spaces with the required information. (Only for School Heads)

10. Date of construction of your school

11. School type: Urban Rural
12. Total number of teachers: Male ffema
13. Teachers qualification: Diploma Ciedie Other

14. What does the availability of the following il&ges look like in your school?
Sufficient  Average Insufficient

Classrooms

Sport facilities

Electricity
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Library
Pedagogical center

Reading rooms
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