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ABSTRACT
The Ethiopian government works to achieve one of the targets of millennium development goal, that is promote gender equality and empower women.  As part of the millennium development target, the government of Ethiopia incorporated the gender issue in different national polices including the education sector.  

Rural girls are important element in the rural development of the country and there is a growing realization that the participation of girls is vital for the progress of a nation. Surely, the development of a nation depends on the educational status of the rural girls. Education and empowerment of girls and women are the crucial factors contributing to social and economic development. Unfortunately, girls and women have less than an equal opportunity to participate in education.

This research was conducted in Dire Dawa Administration   focusing on the challenges of rural female students in secondary level education. Until very recently, the secondary level education institutions were found only in the city of Dire Dawa. Hence, rural students in general and females in particular were forced to travel long distances in order to reach secondary schools. 

Accessibility of secondary level education facilities and affordability of staying in the city were remaining the challenges of rural female students.  Majority of parents in rural Dire Dawa were engaged in subsistence farming and they were mainly food insecure. The poor economic back ground of rural parents has direct implication in the number of children they will be able to send to schools. 

The study was based in three secondary schools and one rural female student’s hostel purposely selected out of nine secondary schools found in the Administration. It involved 115 respondents (96 rural female students and 19 Education bureau experts, school principals and teachers).

The aim of the research is therefore, to explore the challenges of female student’s participation in secondary level education in rural areas of Dire Dawa. Descriptive research methodology has been employed. Interviews, focus group discussion and secondary data source pertinent to the study were used to collect data. Analysis was made using both primary and secondary data.

The findings of the research indicated that the challenges of female students in the rural areas are highly associated with the low income of parents. Majority of the parents depend on subsistence farming which is less productive. Apart from the economic problem, distance from secondary schools, early marriage and less value given to female education are factors that are found to be associated with low level of participation. In addition, the low level of academic performance of female students from rural areas is caused by heavy work at home, low self-esteem and lack of parental support due to economic problems.

The research, hence, recommended that the livelihoods strengthening programs of parents, creation of access to secondary education in rural areas and creating better awareness about the importance of female education to the rural community should be given due attention. Besides, the rural girl’s hostel built by the Administration should be given adequate courtesy for optimum utilization of the facility.

CHAPTER ONE: INTRODUCTION

Education is fundamental for development in general and for rural development in particular.  It is an instrument for reducing poverty, improving the living conditions of rural people and building a food-secure world. Education is a basic right in itself. In spite of this, rural girl’s access to education in rural areas is still much lower than in urban areas, adult illiteracy is much higher and the quality of education is poorer. Expanding access to quality education for rural people is thus of crucial importance in the realization of human rights and in achieving the Millennium Development Goals (Ayalew, 2005).

The universal declaration of Human Rights of 1948 stipulates that everyone has the right to education and education is not a charity rather it is a fundamental human right for all people irrespective of their sex, race, economic status and other difference. Similarly, Article 10 of the convention for the Elimination of all forms of discrimination against women (CEDAW) in UNESCO (1996:1) states that girls and women should have equal access to, and continuing participation in all forms and levels of education (UNESCO, 1996, Cited by Alemayehu Bogale, 2003).

Education is a key for poverty alleviation and economic development, and Ethiopia has been striving to improve access to education and reaching the goals of the Millennium Development Goals. An encouraging development has been registered at national level from pre-primary level to university level of education, though more needs to be done (UN-HABITAT, 2008).

Girl’s education is one of the fundamental pillars for ensuring sustainable economic development, democratic participation and poverty reduction. In this   connection, the Ethiopian government has given more attention to girl’s education. This time the focus is not mere completion of schooling but completion and performance which is very important. Locally, relevant measures are initiated to prevent social and cultural barriers to education of girls. Community leaders and members of women’s groups are oriented to great awareness on the importance of education to girls, and to bring about changes in attitudes, values and practices at the family and community level. The woreda, kebele, education boards, the parents teachers association at school level are among the organs that played greater role (FDRE, 2004).

The situation of girls and women in Ethiopia reflects the unfair gender relationships prevalent in Ethiopian society. Data from the Ministry of Education reveals that girls and women are less represented in education at all levels, especially at secondary and tertiary levels. For example, in the 2005/6 academic year, only 22, 3% of the students enrolled in a four-year degree program were females and only 9, 9% of the students in the postgraduate master’s program were female. A similar disparity is observed in secondary schools (Embet Mulugeta, 2007).
According the Dire Dawa Education bureau statistical report, the participation of girls in the secondary schools is still unsatisfactory. For instance, data for the years 2000 E.C - 2003 E.C data shows that out of the total student population of secondary schools, the average participation of girls is not more than 40%. If we compare the rural girls against the total students of secondary schools, the percentage will be significantly lower (Dire Dawa Education Bureau statistical report, 2003 E.C).

The focus of this research is, therefore, to study the major factors that hindered the   participation of rural girls in secondary education, efforts made so far to curve the problem and indicate possible opportunities to sustainably address the problem.
1.2 Definition of key terms

Rural Dire Dawa
 According to the current administrative set up, Rural Dire Dawa accounts the 97.73% of the land size and 32.5% of the total population of Dire Dawa Administration.
Girl’s participation 

Girl’s participation refers to their educational status in relation to the larger whole of secondary school population. In other words, it’s the percentage of girls enrolled at secondary school level.  It also denotes their active involvement in the academic endeavor and their share from the provision of education.
Secondary education 

 According to the current Ethiopian education system, Secondary schools provide post-primary education in a first cycle (Grades 9-10) and a second cycle (Grades 11-12). The focus of secondary growth and construction has been predominantly on the first cycle. Eight seven out of hundred students in secondary education are in the first cycle. The transition from grades 9-10 (also called General Secondary) to the next level—also called preparatory; students must pass the Ethiopian General Secondary Education Certificate Examination (EGSECE). 

1.3 Statement of the problem


Rural girls are important elements in the complex subject of rural development and there is a growing realization that participation of girls is crucial for the progress of the nation. The development of a country depends on the educational status of rural girls. Education and empowerment of rural girls and women are key factors contributing to social development, well-being and education of present and future generations. Unluckily, girls and women have less than an equal opportunity   to take part in education.

Recent studies reveal that secondary education has far stronger positive impact on women’s own outcome than what primary education does. Their health and wellbeing, position in the family and society, economic opportunities and returns, and political participation. Yet secondary education participation among girls remains low in many developing countries, particularly among girls, (Jennifer, 2007).

The government of Ethiopia has made various policy measures and conducted sectorial developmental programs to enhance the access and quality of secondary education in general and that of girls education in particular .However, despite the different services and forms of support provided to retain female students in schools and to improve their academic performances, the gender gap in GER is a serious concern.

According to ESDP Joint Review mission (2007), in general for Dire Dawa and in particular in the rural areas there are considerable problems related to access. Although this year JRM covers post primary education only and the fact that there are no Secondary schools or TVET institutions in rural areas, the conditions in rural areas impact on the whole education system. 

Education of rural girls is an area of great concern. As compared to fellow girls in urban centers, rural girls face a serious challenge in pursuing education at secondary level. Hence, this study had assessed the problem that encountered rural girl’s education participation at secondary level in the study area. Therefore, possible solution of the problems demanded answer to the following basic questions:

1.  What is the level of rural female student’s participation in secondary school?
2. To what extent do rural female students are completing their secondary education?
3. What challenges are associated with rural female student’s low participation and performance?
4. What kind of efforts made so far to address the problems of rural female student’s participation at   secondary level?
5. What should be done to improve rural female student’s education in secondary level form the existing situations?

As long as the knowledge of the researchers is concerned no study has been conducted on the status of rural female student’s participation in Dire Dawa Administration.

1.4 Objectives of the study

The main purpose of this study is to identify the factors that affect rural female student’s participation in secondary level education. Hence, the specific objectives of the study are:

· To explore the challenges (constraints) of Education for rural female students  at secondary level,

· To assess the various  initiatives supporting Education for Rural  female students  to enable them to pursue to secondary level,

· To explore instruments those improve collaboration among partners and stakeholders, and enhance the contribution of secondary education of rural girls.
1.5 Significance of the study

The study conducted under this specific target contributes to the overall development efforts made by all actors. Also, the efforts made by the education sector to bring equitable development cannot be achieved   unless it addresses the challenges that rural female were facing. This study aims to explore the practical challenges of female students from rural areas and gives an opportunity to female students to express what they lack and what to be done to reduce their challenges.
The results of the study can be used by organizations working in the education sector by incorporating the findings in their programs.  It also shows the stakes of each actors starting from the family on the improvement of female education in secondary level.

In general, it is a firm belief of the researcher that the study   will add knowledge on the topic. Besides, the finding of the research will make a difference in some 
ways by exploration of the roots of challenges faced by the rural female students under the study.

1.6 Organization of the study

The thesis is divided into  five chapters .The first chapter is  an introduction which includes back ground of the study, definition of key terms, statement of the problem, objectives of the study, and significance of the study. The second chapter deals with the literature review of relevant studies and other materials. The third chapter explains research design and methodology which includes description of the study area, source of data, universe of the study, sampling procedures, data collection tools, data processing and analysis process.

The fourth chapter dealt with findings and discussion that includes back ground and characteristics of respondents and data analysis categorized under different research questions. The fifth chapter describes conclusion and recommendation.
CHAPTER TWO:  LITERATURE REVIEW

2.1 Importance of girls Education

Educating girls is a key to achieve developmental goal of any given country especially in the developing world. Higher participation of girl’s in education means better economic gain, substantial effect on fertility and child mortality.  Girl’s education became a priority to development planners so as to achieve the holistic development of a given nation. 

The importance of educating girls to economic growth is supported by the literature. It is widely accepted that investing in girls’ education has important for improving general social welfare, leading them to marry later and have fewer and healthier children, thereby reducing both maternal and infant morbidity and mortality rates( Sheila Kathleen Miller,2007).

The millennium development goal (MDG), envisages eliminating gender disparity in primary and secondary education and at all levels of education by the year 2015. This global initiative justifies that girls education is a key to the world development agenda.

Educating women can save life by giving women the confidence and power to make better choices for themselves and their children. Getting girls into school means the difference between life and death for millions. Babies born to mothers without formal education are at least twice as likely to suffer from malnutrition, or die before the age of five, than those babies born to mothers who completed primary school. Hence,

· Even one or two years of schooling for mothers’ cuts child deaths by15 per cent.
·  Women’s education does more to reduce malnutrition than anything else, including increased food availability.

·  It is one of the most effective ways to fight the spread of HIV-AIDS
(Global Campaign for Education, 2003). 

In connection with the above statement the May A. Rihani (2006), described the benefits of secondary level education of girls as follows:

· A commitment to educating girls at the secondary level will pressure communities and countries to build more secondary schools for girls — Existence of secondary schools increases primary enrollment and quality. Ensuring that all students are within a reasonable distance of a middle school that is affordable will increase parental commitment to schooling.  Their involvement leads to higher quality education.

· Girls’ secondary education results in social benefits to the whole society —Secondary education equips students with critical thinking enabling civic participation and democratic change. As students pursue their education, are less likely to engage in or become a victim of crime and youth violence. In addition, secondary education reduces the risk of human trafficking by increasing economic opportunities and making children less vulnerable.

· Girls are a valuable health resource — perhaps the most important benefits are found in the health field where girls and women are uniquely positioned to address some of the most significant health challenges facing developing countries. Girls’ secondary education reduces infant mortality, increases childhood immunization and nutrition, reduces children’s stunting, and lowers fertility rates and unwanted pregnancies.

· Girls’ secondary education can mitigate HIV and AIDS — half of the over 40 million people living with HIV and AIDS are women and girls. Secondary school offers a valuable opportunity to catch girls when they are most vulnerable, when they can and must learn healthy behaviors. In Zambia, for example, AIDS spreads twice as fast among uneducated girls.

· Girls’ secondary education is a tool for poverty alleviation — Primary and secondary education produce high returns in terms of wage growth. Increasing the share of women with secondary education by 1 percentage point can boost the annual per capita income growth by 0.3 percent on average, according to a 100-country study by the World Bank.

Educated women are more likely to be aware of the importance of population control and taking their and their children’s health concerns more seriously. According to the organization Gender and Food Security, female education “significantly improve[s] household health and nutrition, lower[s] child morbidity and mortality rates, and slow[s] population growth.” And a 2005 United Nations study found that, “Education also helps to delay age at marriage and increase age at first child birth, thereby reducing the fertility rate. Awareness of the cost of children, increased knowledge of contraceptives, improved communication between couples, and sense of control over one’s life are also influenced by education, which in turn leads to smaller and healthier families” (United Nations, 2005).

According to the report presented by the Ethiopian government to the UNESCO 47th session of the ‘international conference on education of girls’, education is one of the fundamental pillars of ensuring sustainable economic development, democratic participation and poverty reduction.  Different  efforts has been made  to increase the number of female teachers, head teachers and managers for role models in order to inspire girls to help them successfully complete their education(FDRE, 2004).

Teshome Nekatibeb (2003) stated that the social returns to female education are high and exceed the returns to male education: female education improves children’s health, reduces the number of unwanted births and causes women to want smaller families. The potential for more productive labor, better health, and slower population growth all argue for more investment in female education.
Helen Mamko (2010) also indicated that as the importance of girls' education is being realized, Non-Governmental Organizations (NGO's) as well as the Government, have implemented various projects and action plans in an effort to improve the terrible situation. Several projects have taken a different approach, and each has had varying levels of success. Overall the situation of girls' education has improved, and, while there is still a lot of work to do, the increase in the awareness of the problem has allowed for efforts to focus on the issue and to treat it with appropriate urgency.

The importance of girl’s education was clearly stated in the Ethiopian education sector development plan. In connection with this, ESDP I and II sought to improve access to education for girls and reduce their levels of school dropout and repetition in order to close the gender gap. In order to achieve this, programs to enhance awareness of the importance of girl’s education were implemented among the communities. Efforts were also undertaken to make schools friendlier to girls by constructing separate latrines for boys and girls, assigning female teachers and head teachers, to provide close support to girls. Moreover, girls’ clubs were established in schools and tutorial and guidance and counseling services were provided to female students. A gender mainstreaming guideline, and a five year female education strategy has been (were) developed. Furthermore a female education forum has been established and strengthened to monitor and evaluate the implementation of policies, strategies and guidelines on girls’ education.  The plan also indicates that despite the significant changes observed so far in improvement of rural girls enrollment rate, gender equality has not been reached to the desired level (MoE, 2005).

May A. Rihani (2006) summarize the benefits of girl’s secondary education in two five categories as follows:

· The presence of secondary schools increases primary enrollment and completion and improves quality.

· Girl’s secondary education results on social benefits to the whole society.
· Girl’s secondary education results in multitudes of health benefits. 
· Girls’ secondary education is strategy to mitigate HIV/AIDS.
· Girls’ secondary education is a tool for poverty alleviation.
2.2 Factors that affect Girls education

Girls' education plays a key role in the development of a nation. There are various barriers to girls' education that prevent them from being given an equal opportunity as their male counterparts. As a result they are not enabled with the skills or knowledge that they require to further themselves, their families, their communities and their nation, (Helen Wilson, 2010). Among the factors that are affecting females' participation in education are socio-economic condition of parents, parents demand for their daughter's labor, distance from home to school/or availability of schools, presence of female teachers, school environment related factors, political and institutional factors, religious outlook of parents, engagement of females in early marriage, levels of education of the parents and parents attitudes towards females' education (Kassa, 2006).

 The UN (2010) Millennium development goal report indicates that, Poverty puts girls at a distinct disadvantage in terms of education. Girls of primary-school age from the poorest 60 percent of households are three times more likely to be out of school as those from the wealthiest households. Their chances of attending secondary school are even slimmer, and older girls in general are more likely to be out of school. In the poorest households, about twice as many girls of secondary-school age are out of school compared to their wealthier peers. Household survey data also indicate that girls in rural areas face added challenges in getting an education and that the gender gap is much wider for girls of secondary-school age (UN, 2010).

According to the report of Girls education in Africa (2004), Most African girls are denied their right to education. Girls’ inability to realize this right has profound effects on their ability to realize their other social, political and economic rights. Available data indicates that 77 % of African Girls are being denied access to secondary education and all the non-educational benefits associated with that access (Sam Gibson IDL group, 2004).

A number of complex and interrelated factors contribute to the low enrolment and high Dropout rates of girls in Ethiopia. In much of the country, the importance of girls' Education is under -rated on the part of parents and the community, particularly in rural areas where the majority of the Ethiopian population reside. Age-old traditions, such as early marriage, which is a common phenomenon in much of the country, reinforce attitudes that decry the value and need to send girls to school. Married girls, who would to continue their schooling, are often prevented from doing so. High levels of adult illiteracy rates, with only one in four adults in rural areas able to read and write, and often abject poverty exacerbate the situation. As a result, the majority of girls in Ethiopia are deprived of their basic right to education (UNICEF, 2005).

According to social assessment for the education sector (2011), Distance to second cycle primary, and especially secondary school, is a crucial deterrent for children to continue their education. The national picture shows that progress between 2004-05 and 2008-09 in the secondary school NER has been marginal, with an increase of just 2%. Secondary schools are available within a 5 kilometer radius for only 27% of total households in the country. The condition in rural areas is worse; for 68% of the households, the closest secondary School is located at least 10 kilometers away. The assessment further explored that the impact of such factors as early marriage, parents’ need for labor and income, and the low value put on girls’ education.

The report of the IDL group on Girls education in Africa, 2004, associated secondary schooling challenges of girls to societal and parental attitudes.  It was stated as follows:

· Parents are less willing to invest even in their daughters’ primary education if there is little prospect of girls attending secondary school.
· Girls often become more vulnerable when they are adolescents and approaching secondary school.
· Sexual maturity can cause parents to be more anxious about their daughters’ safety at school and girls’ risk of pregnancy and HIV becomes greater.

· Long distances to school are a cause for concern. Perhaps the most extreme example of security as a barrier to access is in Ethiopia, where abduction of young brides deters some adolescent girls from attending school.

· Menstruation in the absence of appropriate facilities and supplies can contribute to significant absenteeism.

· The opportunity cost of keeping girls in school rises as their value as a bride grows, and as the value of their labor at home or in the marketplace increases (Sam Gibson, the IDL group, 2004).
The challenges of girls in education were further stated by the May A. Rihani (2006) as follows:

· Girls suffer more from the effects of poverty because it costs more to educate a girl than a boy — it is the cost of tuition plus the “opportunity cost” or the cost to the family of the loss of her labor within the household, in the field, and at the market place. The “opportunity cost” for boys is not as high.

· The actual number of schools drops drastically at the secondary level, thereby increasing travel time for both boys and girls. Economic and safety concerns make parents reluctant to send their girls to boarding schools or to let them walk long distances to day schools. Inadequate school infrastructure, such as lack of latrines, also contributes to girls dropping out.

· Many families that cannot afford to educate all their children only allow the best-performing children to continue. If girls are tired from chores or walking, they struggle to perform well.

· Girls face inequities in the classroom and often lack female teachers as role models.

· Corruption in the classroom may include, in addition to extracting unnecessary fees and expenses from parents, pulling girls from class to assist with cooking for school functions, getting breakfast or lunch for teachers, running errands, cleaning the school yard, etc.

According to FAWE (2005), the factors behind the gender inequity and inequality in education include negative cultural values, attitudes and practices that foster teenage pregnancy, early marriage, sexual harassment, excessive domestic chores and the disregard of the importance of girls’ education. There is also the lack of gender responsiveness among the teachers, in the curriculum, teaching methodology, teaching and learning materials, school management systems and the overall school environment.

As a result of the challenges faced by rural girls towards pursuing their secondary education, they were forced to interrupt their education and   the challenges continue to hamper their personal development and limit their participation in the overall development of the nation.

CHAPTER THREE

3.  RESEARCH DESIGN AND METHODOLOGY
3.1 Description of the study area

The Dire Dawa Administration is located in the eastern part of Ethiopia. The administration is bordered by the Shinile Zone of the Somali National Regional State on the northwest, and northeast, and by the eastern Hararghie Region of the Oromia National Regional State on the south, southeast, and east. The Administration is estimated to have a total land area of 128,802 hectares of land, of which 97.73% covers the rural area, and the remaining 2.27% accounts for the land area used by the region’s main urban center: Dire Dawa City, located 515 km from Addis Ababa, 55 km from Harar, and 313 km from Port Djibouti.

The climatic condition of the Administration seems to be greatly influenced by its topography, which lies between 950 – 1250 MASL, and which is characterized by warm and dry climate with a relatively low level of precipitation.

The mean annual temperature of the Administration is about 25.40C. The average

Maximum temperature of the Administration is 31.40C, while its average minimum temperature is about 18.20C.

Dire Dawa is a chartered city and has two tiers of government structure: administration & Kebele levels. There are 9 urban & 38 rural kebeles. Government Offices are organized under municipality & government Executive Organs (Bureaus). According to the 2007 census report 342,827 people live in Dire Dawa Administration region of which 70% are found in urban areas.
Almost 97% of the region receives less than 900 mm rainfall per year. The rural people are subsistent farmers engaged in crops and livestock production. The general status of the rural population is poverty. The urban dwellers are engaged in small-scale trade or are employed by government and non-governmental organizations. The urban unemployment rate is reported to be 35.4% (while the rate for rural areas was only 3.1 %). The average household size of the region, based on the 1994 census, is 4.5 persons per household (4.4 in urban and 5.6 in rural).

3.2 Research Design, methodology and Data Analysis

The research is focused on studying challenges of girls in secondary level education in rural Dire Dawa. The study is highly concentrated on the challenges faced by the rural girls while attending secondary level education, effort made so far to support rural girls from rural areas and actions to be taken to improve the participation of girls from rural areas.

Descriptive survey approach was employed as a research methodology so as to enable to explore the past and existing situation of girls from rural areas. The descriptive approach is most suitable to describe the challenges faced by rural female students when they pass to secondary level education.

3.2.1   Source of Data

In order to explore the challenges of rural female students in rural Dire Dawa both primary and secondary sources of data were utilized. In targeted sample schools primary data was collected from the following group of respondents.

a. Secondary school principals , girls club coordinators , teachers ,
b. Regional education bureau staffs,
c. Secondary school rural female students in the high schools and girls hostel, and
d. Key informants for the focus group discussion.
The selection of student   respondents was made randomly and that of teachers and girls club coordinators were made using purposive sampling method. The school directors were definitely taken as a whole.

3.2.2 Universe of the study

The study was conducted in Dire Dawa Administration. The study covered three selected governmental secondary schools and one rural girls’ hostel. Rural girls in those secondary schools and hostel were taken for the study.  Moreover, the regional education bureau personnel’s, school directors, teachers and girls club coordinators were covered as a primary source of information.
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Fig 3.1 Map of Study area
3. 2.3 Sampling

For the purpose of this study three secondary schools out of the existing nine have been selected using purposive sample method. The selection of schools is based on where the rural girls are attending their secondary education. Accordingly, Dire Dawa comprehensive secondary school, Sabian secondary school, MelkaJebdu secondary school and Dire Dawa rural girl’s hostel were selected purposefully. While data was collected from various groups of respondents from selected schools, rural girl’s students in the sample schools will form the significant source of information.

After the selection of sample schools, the next step was selection of sample girl’s students from target schools. This was done using simple or unrestricted random sampling after defining the finite population.  This way, from each school 24 girl students, 1 school director, 2 teachers and 1 girl’s club coordinator were included in the study.  Hence, a total 115 individuals including concerned persons from the REB were contacted through various tools of data collection.
Table 3.1: Sampling design

	S.N 
	Schools
	No of respondents

	
	
	Girl students
	Teachers
	Girls club coordinators
	Directors
	REB staff
	Total

	1
	Dire Dawa Comprehensive

Secondary  school 
	24
	2
	1
	1
	-
	28

	2
	Sabiyan  secondary school
	24
	2
	1
	1
	-
	28

	3
	Melkajebdu  secondary school
	24
	2
	1
	1
	-
	28

	4
	Dire  Dawa rural girls Hostel 
	24
	-
	-
	1
	1
	26

	5
	Regional Education  Bureau 
	-
	-
	-
	-
	5
	5

	
	Total 
	96
	6
	3
	4
	6
	115


3.2.4 Data collection tools

The method which was applied in this study is descriptive survey. First of All, available and relevant documents were reviewed and primary data were collected. Data was collected using a checklist and questionnaires reinforced by personal observation and formal discussion with key informants. The study was based in three schools and a rural girl’s hostel purposely selected out of nine government secondary schools in the study area. It involved 115 respondents (96 students, 6 teachers and 4 school Directors, 3 girls’ club coordinators and 6 regional education bureau staff).
The data collection tools applied in the research is the following:

1.  Questionnaire for female students from rural area who are attending their education in the selected secondary schools.

2.  Key informants interview: This method was used to elicit necessary information from schools directors, teachers and education bureau staff on their opinions and attitudes of the subject.

3.  Focus group discussion (FGD) with rural girls living in the hostel to determine their opinions and attitudes. This qualitative data will enrich the information collected by remaining tools.

4.  Document analysis: Annual statistical abstracts, Statistical records and reports from the REB and school records.

In addition to the above tools of data collection, participant’s observation was yet another method of data collection. Some issues which cannot be addressed by structured tools were being collected using participant or direct observation method.
Table 3.2 –Data Expected and collected

	Sample Schools
	REB & Schools staff

Questionnaire
	Female students

Questionnaire
	Focus Group discussion

	
	Expected
	collected
	Expected
	collected
	Planned
	Executed

	Dire Dawa Education bureau 
	5
	5
	-
	-
	-
	-

	Dire Dawa Comprehensive secondary 
	4
	4
	24
	28
	-
	-

	Sabiyan  secondary school
	4
	4
	24
	24
	1
	1

	Melkajebdu  secondary school
	4
	4
	24
	24
	-
	-

	Dire  Dawa rural girls Hostel 
	2
	2
	24
	20
	1
	1

	Total 
	19
	19
	96
	96
	2
	2


3.2.5 Data processing

The data gathered was analyzed using both qualitative and quantitative approaches.  The research questions were answered through triangulated analyses of various data; questionnaires, interview and FGDs. This was done by properly 
classifying, tabulating and calculating the data from closed ended questionnaire to draw statistical inferences. 
After all the relevant and available data have been collected, data was entered to the computer. Data was analyzed using a Statistical Package for Social Sciences (SPSS) software.  Both quantitative and qualitative results were integrated in the result in such a way that they complement each other.

Tables, percentage, frequency, means, standard deviation, cross tabulation and quantitative descriptions have been used to describe and summarize the results of investigation.
CHAPTER FOUR

4. FINDINGS AND DISCUSSIONS
This chapter is devoted to discuss the results of the research on challenges of female students in secondary level education in rural areas of Dire Dawa. The finding focuses mainly on answering the basic research questions. Hence, challenges of female students, level of their participation, efforts made so far to address the problems and what should be done to improve the problem shall be discussed in detail.

The results and discussion mainly based on the data collected from questionnaires, focus group discussions and review of secondary documents from schools and regional  education bureau.

The first part of the chapter deals with back ground discussion of study participants whereas the second part shall deal with data analysis.

4.1 Demographic Characteristics of Respondents

Three sample secondary and preparatory schools and one rural girls hostel was purposely selected out of the nine governmental secondary schools of the administration. A total of 96 sample rural female students were included in study. In addition, three high school directors, one girls hostel coordinator, six high school teachers, three girls club coordinators and six regional education bureau experts and coordinators were participated  in the  study. Therefore, primary data was collected from one hundred fifteen (115) respondents.
Table 4.1: Back ground of schools directors, teachers, girl’s club coordinators and education bureau staff

	Item 
	Respondents
	Percentage 

	Sample schools /Bureau 
	
	

	1. Dire Dawa Comprehensive secondary  & preparatory
	4
	21

	2. Sabiyan  secondary&  preparatory school
	4
	21

	3. Melkajebdu  secondary school
	4
	21

	4. Dire  Dawa rural girls Hostel 
	2
	10.5

	5. Regional  Education  Bureau 
	5
	26.3

	                                                        Total 
	19
	100

	Sex
	
	

	I. Male 
	10
	52.6

	II. Female 
	9
	47.4

	Total
	19
	100

	Marital status 
	
	

	I. Single 
	7
	36.8

	II. Married 
	12
	63.2

	Total 
	
	100

	Age
	
	

	I. 24-34
	12
	63.2

	II. 35-44
	4
	21.0

	III. 45-54
	3
	15.8

	Total
	19
	100

	Educational  Level 
	
	

	I. 12 + TTI
	1
	5.3

	II. B.A/BSC
	16
	84.2

	III. MA/MSC
	2
	10.5

	Total
	19
	100

	Year of  Experience 
	
	

	I. Less than 2 years 
	1
	5.3

	II. 2-4 years 
	2
	10.5

	III. 4-10 years 
	7
	36.8

	IV. Above 10 years
	9
	47.4

	Total 
	19
	100



Source: own data, September, 2011



As indicated in the above table there is fair genders balance (52.6% male and 47.4% Female) as far as respondents’ sex composition are concerned. The majority (63.2 %) of   respondents were married whereas the remaining is single.  The age distribution of respondents depict that the majority (63.2 %) are in the age category of 24-34 years which shows that they are in the highly productive age. The educational background of respondents states that the higher percentage (84.2 ) of them are Bachelor degree holders which has an indication on the qualification of teachers in the schools under study meets the required standard of education and training policy of the country . Significant percentage of the respondents (47.4 %) served in the education system for more than 10 years, hence they have got adequate experience to explore the challenges that the rural girls are facing.
Table 4.2: Background of rural female students sampled in the research 

	SN
	Item 
	Respondents 
	Percentage 

	1
	Sample schools 
	
	

	
	I. Dire Dawa Comprehensive secondary  & preparatory
	28
	29.2

	
	II. Sabiyan  secondary&  preparatory school
	24
	25

	
	III. Melkajebdu  secondary school
	24
	25

	
	IV. Dire  Dawa rural girls Hostel 
	20
	20.8

	
	Total 
	96
	100

	2
	Age
	
	

	
	I. 14 and below years
	1
	1

	
	II. 15-18
	86
	89.5

	
	III. 19-22
	9
	9.5

	
	Total
	96
	100

	3
	Grade Level
	
	

	
	I. 9th  grade 
	45
	46.9

	
	II. 10th grade 
	36
	37.5

	
	III. 11th  grade 
	11
	11.5 

	
	IV. 12th  grade 
	4
	4.2

	
	Total 
	96
	100

	4
	Family education status
	
	

	
	Illiterate
	60
	62.5

	
	Primary education 
	32
	33.3

	
	Secondary education 
	4
	4.2

	
	Total 
	96
	100

	5
	Family occupation 
	
	

	
	Farming 
	74
	77.1

	
	Trade
	11
	11.5

	
	Daily laborer 
	5
	5.2

	
	Government employee
	2
	2.1

	
	Driver 
	1
	1.0

	
	No permanent employment 
	3
	3.1

	
	Total 
	96
	100


Source: own data, September, 2011
The rural female students for this study were selected randomly from the sample schools. At the onset, it was planned to take equal number of sample female students for all grade levels but during the actual data collection process, it was hardly possible to obtain the required  number  of  rural female students in the preparatory level ( grades 11 -12).  Respondents from the rural girl’s hostel were identified using the availability sampling method, i.e. all the respondents available in the hostel during the data collection time were included in the study.

The age structure of respondents explains that nearly 90 percent of the female students were found in the age category of 15-18.  It has an indication that significant number of female students from rural areas   were over aged as the standard age is 15-16 for first cycle secondary education.

The grade level of the respondents shows that the highest proportions of rural female students were confined in the first cycle of secondary level education. Accordingly 84.4 percent of the female students were drawn from grades 9-10.

Family educational level of the respondents clearly depicts that most of their parents were never been to the school. According to the respondents, 62.5 % and 33.3% of their parents were found illiterate and primary Levels, respectively.

The family occupation of the absolute majority of (77.1%) respondents is farming.  The traditional and rainfed farming system is less productive and cannot ensure food self-sufficiency. Hence, it has a negative consequence on the participation of female student’s secondary level education.
4.2 Data Analysis

4.2.1. Level of rural female student’s participation in secondary school

The question of female student’s participation is a reflection of parent’s differential treatment given to their children.   Female students from rural area under study, regional education staff and school representatives asked a question to whom rural parents give more educational support among their children. Their response is summarized as flows:
Table 4.3: To whom do parents give more support for Education among their children?

Education staff response 

	
	
	Frequency
	Percent

	To whom do parents give more educational support among their children?
	Boys
	18
	94.7

	
	Both
	1
	5.3

	
	Total 
	19
	100.0


Source: own data, September, 2011
 Table 4.4: Female student’s response on parents support for Education among their children 
 Female student’s response 

	
	
	Frequency
	Percent

	To whom do parents give more support for Education among their children?
	Girls
	14
	14.6

	
	Boys
	72
	75.0

	
	Both
	10
	10.4

	
	Total
	96
	100.0


Source: own data, September, 2011
As described in the tables above 94.7 % of respondents from the education bureau and schools and 75 % of female’s students, respectively responded that parents in the rural area give more learning opportunity for their boys compared to their daughters. Therefore, this clearly indicates that the greater opportunity to access education is still given to boys as compared to fellow girls in rural Dire Dawa.

The Dire Dawa Trade, industry and development coordination bureau (2006) indicated that the Gross Enrollment Ratio (GER) for males in the Administration is 82.5% whereas that of females is 62.5% in 2003/4; i.e., the GER for females is about 20% lower than males. The gap widens in the rural areas and the GER for females is only 29.6% while that of males is 71.9 % (Dire Dawa provisional administration trade & industry development coordination bureau, 2006).

The secondary education participation is characterized by wide gender disparity (15.8% gap   in general secondary and 3.67% in preparatory program. The gender gap is mentioned as one of the critical problems of the education sector (Dire Dawa Administration, integrated development plan, 2006-11).
According to the Dire Dawa education bureau statistical report (2010/11), the Gender parity index (GPI) for two consecutive years of 2010 and 2011 for the secondary schools is .689 and .76, respectively. GPI is Parity between Females and Males. A value less than 1 indicates disparity in favor of boys and a value greater than 1 indicates disparity in favor of Girl. Therefore, this figure has an implication that the level of participation of female students in the region is lower than males (Dire Dawa Education Bureau Education indicators statistics, 2010/11).
4.2.2. Extent of rural female students who are completing their secondary education

In order to know the extent of rural female students stay in the upper ladder of secondary education, the Education bureau staff and schools have given the following feedback: 
Table 4.5: Extent of participation of rural female students in secondary level education

	What is to the extent of participation of rural female students in secondary level education?
	
	Frequency
	Percent

	
	Somewhat satisfactory
	9
	47.4

	
	Unsatisfactory
	10
	52.6

	
	Total
	19
	100.0


Source: own data, September, 2011

Table 4.6: Level of education can rural female students participated more

	In which level of education rural female students had participated more?
	
	Frequency
	Percent

	
	Lower primary
	16
	84.2

	
	Upper primary
	2
	10.5

	
	Lower secondary
	1
	5.3

	
	Total
	19
	100.0


Source: own data, September, 2011
According to the responses of study participants, 52.6% rated the level of participation as unsatisfactory and 47.4 % of respondents leveled as somewhat satisfactory. Hence, we can infer for the responses that the participation of rural female students is below the desired level.

Regarding the level of education in which rural female students participated, 84.2 % of the respondents stated that rural female students concentrated in lower primary level of education.
The case collected during the Focus group discussion held with selected female students from rural areas also explains this scenario. It is summarized in the table below:
Table 4.7: Cases of rural female’s educational participation  

	Case no 
	Number of students at grade 5
	Number of students reached Grade 8
	% of students reached grade 8

	1
	15
	2
	13.3

	2
	17
	5
	29.4

	3
	13
	7
	53.8

	Total 
	45
	14
	31.1


Source: own data, September, 2011
As described in above case, the average number of female students that are able complete the upper primary level education is about 31%. This indicated that out of the female students who entered grade 5 through the free promotion, about 69 % of them are dropouts before completing primary education as far as the cases are concerned.  Hence, we can deduce from the case, rural female’s participation in secondary education shows the same pattern of declining with increase in the grade levels. 
A similar case can be sited for the students who were in the rural girl’s hostel in Dire Dawa. Out of the 60 students in the girls hostel  who sat for the Ethiopian  general secondary education examination  in the year 2003 E.C, only 2 of them were able to join the preparatory  level ( upper level secondary education) . This case implies that only 3.3 % of those students who benefit from the boarding facilities were able to achieve pass mark to pre-university level of education. Hence, this case validates the data obtained from respondents for the question on level of education in which rural female students participate more. (84.2 % of rural girls drop out before reaching upper primary level).
4.2.3. Challenges that are associated with rural female student’s low participation and performance

In order to find out the challenges associated with rural female students low participation different questions were posed to female students from rural areas and other respondents from schools and education bureau.
Table 4.8: Factors associated with low academic performance 

	
	
	Frequency
	Percent

	Which factor do you think is highly associated with low academic performance in secondary school?
	0
	1
	1.0

	
	Heavy work at home 
	34
	35.4

	
	Own self esteem 
	30
	31.2

	
	Lack of support from school
	7
	7.3

	
	Lack of support from parents 
	24
	25.0

	
	Total
	96
	100.0


Source: own data, September, 2011
As indicated in the above table the factors that contributed to low academic performance of secondary level rural girls education are, heavy work  load at home (34%), own self esteem (30%) and lack of support from parents (24 %).  As per the extended interview and Focus group discussion held with the rural female students, reasons associated with each factors are the following:

1. Heavy work at home 

Excessive workload at home is a significant factor that affects their academic performance. Rural female students are forced to engage in double responsibilities both in domestic and farm related activities before and after school. Therefore, this excessive work is detrimental to their physical, emotional and academic development.
This factor highly affects those female students who came from the nearby rural areas and attend their schools and live with their parents in the rural area. After staying half day in schools they were traveling back to their villages using cheap public transport or walking by foot. After school, the female students were engaged in different household activities. According to female students response to the question on what kind of household activities they were engaged after school, it was found out that the common household activities include looking after herds (8.3% of respondents ), preparing food for the family (65.6 % respondents ), collecting fire wood (8.3 %), fetching water (13.5 %) and other house hold activities(4.2 %).

Those female students who live in a rented house and girl’s hostel are less affected by this specific factor as they are away from parents and relatively concentrate on their education. 

2. Own self esteem 

This factor is highly associated with the confidence level of female students who came to the urban schools. As pointed out by informants in the focus group discussion, they were confused by the living styles and the new school environment in urban areas. Language is one of the most important barriers that affect their self-esteem to communicate with high school teachers and fellow urban students. As the students from rural areas are Afan Oromo speakers, they faced difficulties to communicate in English and Amharic with their teachers.
3. Lack of support from parents 

Though parents are willing to educate their daughters, they were not affording to supply all the basic demands of their children due to economic problems. Some female students from the hostel had indicated that they have been absent for a week or two in order to bring food and other items from their parents in rural areas. Further, they had stated that parents hardly supply food items and educational materials. The shelter service given by the girl’s hostel alone cannot cover the remaining challenges like shortage of food items, stationery materials, clothing and other materials required for personal hygiene.

Furthermore, in order to rate the academic performance female students from rural areas, respondents were asked to state their current academic rank. Accordingly the following feedback has been collected. 
Table: 4.9 Academic ranks of rural female students 

	Rank 
	Frequency
	Percent

	1-10
	26
	27.1

	11-20
	40
	41.7

	21-30
	15
	15.6

	31-40
	10
	10.4

	40  &  above
	5
	5.2

	Total
	96
	100.0


Source: own data, September, 2011
According to the responses given to the question of rank in the academic year, 41.7 % were in the rank category of 11-20 whereas 27.1 % and 15.6 % of respondents were in the category of 1-10 and 21-30.  Hence, though their level of participation is lower, rural female students, if they were given the opportunity, they perform well in their education.

The number of rural female student population decreases as the level of education increases. Only few students succeed to join preparatory level. In this regard, education bureau and high school staff respondents were asked about the major causes of low participation of female students in secondary level education.

First, female students response will be discussed and the Education experts and teachers will follow.

Table 4.10 Responses for low participation of female students 
	Factors for low females participation 
	Yes 
	Percentage 
	No 
	Percentage 

	Parents are not willing because schools are far away from residence 
	46
	47.9
	50
	52.1 

	Girls at this age entered into arranged marriage 
	24
	25
	72
	75

	Parents are worried about their safety
	12
	12.5
	84
	87.5

	Low promotion rate from primary education 
	2
	2.1
	94
	97.9

	Social pressure against women
	10
	10.4
	86
	89.6

	Economic problem 
	55
	57.3
	41
	42.7

	Girls are needed to work at home 
	7
	7.3 
	89
	92.7

	Problem of employment prospect 
	2
	2.1 
	94
	97.9

	The absence of model educated women in the area
	17
	17.7
	79
	82.3


Source: own data, September, 2011.

According to the responses of female students participated in the study, economic problem is raised by 55.7% of respondents as a factor that contribute for low participation rural female students. As explained by participants of focus group discussion economic problem is highly associated with parent’s willingness and capacity to send more number of children to schools.

Due to high costs associated with sending female students to high schools in urban centers, significant numbers of female students drop out after completing primary schools.

Next to economic problem, distance from the high schools is stated as a factor by 47.9 % of respondents. Few years ago there was no secondary school in rural kebeles of Dire Dawa, hence, all students from rural areas come to Dire Dawa to attend secondary education. Early marriage was also stated by 25% of respondents as a factor that contribute to low participation.
A similar question was posed to the education experts and teaching staff about the major causes of low participation of rural girls in secondary level education. Their responses are summarized in the table below.
Table 4.11: Major causes of less participation of rural girls in secondary level education?
	
	Items 
	Frequency
	Percent

	What do you think are the Major causes of less participation of rural girls in secondary level education?


	Economic problem 
	4
	21.1

	
	Less value given to daughters  
	14
	73.7

	
	Low performance of female students lead to drop out
	1
	5.3

	
	Total
	19
	100.0


Source: own data, September, 2011
As stated in the above table the majority of respondents 73.7% associated low participation with less value to female education by parents. Economic problem is stated as a factor by 21 % of respondents from education and teaching staff.

To supplement the question on the problem of low participation of female students, focus group participants raised the following issues as factors that contribute to low participation, high dropout and repetition of female students in the school.

· Due to weak economic background of parent’s majority of female students were unable to proceed to secondary level education.

· Parents face strong financial constraint to cover costs of food, transportation, house rent and educational materials expenses when their daughters  enrolls in secondary schools in urban centers.

· Female students are forced to visit their families in the rural areas to collect food items by interrupting their classes. During their absence, they miss examinations. Teachers do not excuse them due to misunderstanding and lack of proper communication. 

· They may stay a week or two until their parents provide them food and money. Most of the time parents were forced to sell their goats /sheep to cover the expense or borrow money from other people.
4.2.4 Efforts made so far to address the problems of rural female student’s participation at secondary level

Various efforts have been exerted to address the problems faced by female students from rural areas. In order to assess the affirmative action given to female students, a question was posed both to rural female students and the education staff. The responses are presented as follows:
Table: 4.12: Kinds of Affirmative actions provided

	What kind of Affirmative support has been provided so far to female students coming from rural area?
	Affirmative actions
	Respondents 

	
	
	Education & school staff 
	Female  students 

	
	
	No 
	%
	No
	%

	
	Tutorial and study
	7
	36.8
	64
	66.6

	
	Boarding facilities  
	3
	15.7
	8
	8.3

	
	Recognition and award for high performing females
	2
	10.5
	15
	15.6

	
	Organize gender based workshop for female students and Parents 
	0
	0
	1
	1

	
	No support has been given 
	6
	31.5
	-
	-

	
	Any other 
	1
	5.2
	8
	8.3


Source: own data, September, 2011.
As described in the table above, 36. 8 % respondents from Education and school staff and 66.6 % of female students response states that tutorial and study support is a common support given to female students in a form of affirmative action followed by provision of boarding facilities and recognition and award. Surprisingly, 31.5 of teacher respondents reported that no support has been given or they are not aware of it.

Apart from the responses given by respondents the researcher has physically visited the girl’s hostel which is a model to Dire Dawa and other regions. The hostel is equipped with dormitory, study room, kitchen and Library services.

To support this finding a focus group discussion was held with selected female students in the hostel. The participants of the FGD explained that apart from the physical availability of shelter services  other services like reference books, continuous tutorial support, close guidance and counseling and food support should be available in order to make the  service complete.  

4.2.5. What should be done to improve rural female student’s education at secondary   level 

In order to answer the question related to what need to be to improve rural female student’s participation, a question was posed to respondents in the Education bureau, schools and female students from rural areas.  The responses of all 115 respondents were presented as follows:
Table: 4:13 Measures to be taken to enhance rural female participation 

	Issue 
	 Recommended items 
	Frequency
	Percent

	What measures do you think should be taken to enhance rural girl’s participation in the secondary schools?
	Raising the awareness of parents & community on the importance of girls education 
	13
	68.4

	
	Establishing secondary schools in rural areas
	4
	21.1

	
	Establishing boarding schools for rural girls
	1
	5.3

	
	Any other
	1
	5.3

	
	Total
	19
	100.0


 Out of the total (19) respondents from the regional education bureau and schools 13(68.4 %) were suggested that raising the awareness level of parents & community on the importance of girls education will enhance rural girls participation in secondary schools. Some (21%) of respondents recommended establishing secondary schools in rural areas will enhance participation of rural girls in secondary level education.

Table 4:14: Female student’s response to measures to be taken 
	What measures do you think should be taken to enhance rural girl’s participation in the secondary schools?
	
	Frequency
	Percent

	
	Raising the awareness of parents & community on the importance of girls education 
	14
	14.6

	
	Establishing secondary schools in rural areas
	37
	38.5

	
	Providing educational material support to girls from rural area
	30
	31.2

	
	Establishing boarding schools for rural girls
	15
	15.6

	
	Total
	96
	100.0


Out of the 96 respondents of female students (38.5 %) responded that establishing secondary schools in rural areas will enhance rural girl’s participation in secondary schools. The remaining (31.2%) and (15.6 %) of respondents   suggested providing educational materials support and establishing boarding schools, respectively will improve the participation of rural female students in secondary level education .

Therefore, the study participants suggested that the establishment of secondary schools in rural areas, provision of educational material support, establishing boarding schools and raising the awareness level of rural community on the importance of female education will help to minimize the challenges of rural female students.
CHAPTER FIVE

4. CONCLUSION AND RECOMMENDATION

This is the final chapter that deals with the summary of the research and recommendations to address the critical challenges of female students in rural Dire Dawa.

5.1 Conclusion

The main purpose of the research was to explore the challenges faced by rural female student as they   reach secondary level education. The relevance of the study can be seen from the low level of female Educational participation in the secondary level education. In order to meet the study objectives a review of relevant literatures has been accomplished.
The research was carried out in three government secondary schools out of the nine secondary schools available in the administration. In addition, a rural girl’s hostel is included in the study as rural female students are living in the hostel. The study adapted descriptive research method. Primary data was collected from rural female students, schools directors, teachers, girl’s club coordinators and education bureau experts.

The research has been conducted mainly using the firsthand information from participants. Rural girls played an important role in identifying their challenges and gave their opinion on what should be done to make the education of rural girls better than before. The primary data obtained from the respondents was encoded using the statistical package for social sciences (SPSS) and results were discussed using statistics such as frequencies count and percentage. Data obtained from interviews and focus group discussions were described by narration. Secondary data from the statistical reports were used to supplement the responses of study participants.
The finding of the study indicated that rural parents give more educational opportunity and support to their sons than to daughters. The gender disparity index of the region shows that female educational participation is behind boys and equity is not yet achieved among the two groups of sex.
It has been found from the result of the study that most of the female students were limited to primary level of education and the remaining are in the first cycle of secondary level. Hence, the rural female students that complete secondary level education are fewer (not more than 5 percent). Also, the extent of participation of rural female students was also rated unsatisfactory.

According to the results of the study, the factors that are associated with low academic performance of rural female students are stated as:

· Heavy work at home

· Own self esteem

· Lack of parental support due to economic problems

The results of the study indicates that, the major factors that contributed to low level of participation are  parental economic problem, distance from high schools, early marriage and low level of value  given to female education.
The study findings stated that various effort have been made to address the challenges of rural female students. Accordingly, tutorial and study support, boarding facility, recognition and award for high performing students are the common support given to female students.

The unique effort made by Dire Dawa Administration is the Establishment of the rural girl’s hostel which is one of the few in the country.

The results of the study indicated that the following are the major measures to be implemented to address the problem 

·  Establishing secondary schools in rural areas to bring the services closer to villages on order to enhance participation and reduce high cost of education.

· Provide educational material support to girls from rural areas because parents do not fully supply the materials. 

· Establishing boarding facilities like the already established rural female students’ hostel so as to address the challenges associated with cost of rent and parents concern about safety of the female students.

· Raising the awareness level of parents and community on the importance of girl’s education.

5.2 Recommendation

Educating women is one of the gate ways to holistic   development.  Any development program   including the education sector cannot be successful without participation of females. Hence all stakeholders should join hands to enhance female’s participation in all aspects of development activities.

Though the study conducted on challenges of female education in secondary level education in rural Dire Dawa has certain objective and limited scope, the researcher would like to recommend the points below based on the findings of the study.
Access to secondary level Education 

The distance of secondary schools is one of the challenges rural girls .Availability of secondary schools in rural kebeles can contribute a lot to better level of participation of female students. It reduces high cost associated with sending female students in urban areas. It increases enrollment, retention in and completion of secondary schooling. Therefore, construction of secondary  schools in the rural areas is recommended.
Low completion rate 

Access to secondary schools is not the only problem of female students in rural Dire Dawa. Once they get access to schools, they often have less completion rate. Hence, efforts should be made at all levels to enhance the extent to which female students complete both cycles of secondary level education. In this regard, additional support should be extended to female students at primary schools so as to enable them promoted to high schools.  The same should be made as they reach in the secondary level education.

Level of Awareness on the importance of female Education.
 Continuous awareness  creation work should be done especially in the rural areas to ensure the enrolment of all school age children with particular emphasis on the enrolment of female children should immediately be carried out with the collaboration of all concerned parties.

Family livelihood

Majority of the female students from rural areas told that their family occupation is traditional farming. Most of the parents in rural Dire Dawa are dependent on rainfed agriculture characterized by low agricultural productivity due to shortage of annual rainfall. Moreover, significant number of peasants depends on food aid through the safety net program. Due to this parents cannot afford to educate their daughters at the   secondary level. Hence, a lot has to be done with regards to enhancing agricultural productivity and diversification. Rural development programs should be integrated with the education sector so as to enable rural female students pursue higher level education.

Girl’s hostel 

In a situation where girl’s movement away from parents is not safe, the establishment of hostels is highly beneficial to increase the participation of rural female students in secondary level education. However, the mere establishment of the hotels is not an ultimate solution by itself. 

Though the physical condition of the Dire Dawa rural girl’s hostel is quite good, it has limitations with regard to management and service delivery. Hence, the researcher recommends the following:

· Appropriate running cost should be assigned to hostel in order to run the center with its full capacity.

· Female students should be given guidance and counseling services and life skills trainings so as to enable them to adapt to the new environment.  

· The physical facilities of the hostel like the study room, library, and kitchen were underutilized. Hence, with proper guidance the female students should utilize the hostel properly.

· It was reported that during the night time no one is responsible to look after the center except the security guards. Therefore, professional house mother should be assigned all the time to give them guidance.

In school factors 

· Provide awareness to school teachers in order to build common understanding about the special problems of rural females.
· In order to improve their academic performance tutorial classes should be given to reduce repetition and drop out.

· Providing appropriate orientation and training on assertiveness and life skills will help them to build self-confidence so that they can easily integrate themselves with urban school environment.
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Appendix I Questionnaire for Female students in secondary schools
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Questionnaire for Female students in secondary schools 

Dear students, 

I am conducting a study on challenges of female students in secondary level education in rural Dire Dawa. In this context, I kindly request you to take your time respond to this questionnaire. I assure you that the information given by you will be kept confidential and will be used only to prepare my thesis for M.A. in Rural development at Indira Gandhi National Open University. 

Thank you in advance for your kind cooperation.

Tibebu Kebede 

Note

· Any of your information or suggestions will be kept secret and used for research purpose only.
· Do not write your name on the questionnaire

· Give appropriate answer to the following question by writing in space provided by marking "X”.

_______________________________________________________________________
I. PERSONAL INFORMATION 

1.  Age __________          2. Grade level___________
                   3. Family size

                 A. How many children in the family

                          Boys’ _________ Girls ________

                             B. How many of the children are attending school?

                                      Boys’ _________ Girls ________

                 4. Your family education level 

             A. Illiteracy _________________

             B. Primary Education __________________

             C. Secondary Education _______________

             D. Above secondary Education__________

   5. Your family occupation _________________________ 

II. QUESTIONS RELATED TO THE  STUDY 

1. How did you start schooling?

a. My parents sent me 

b. It common in our village to go to school at age 7

c. Kebele /school principals told me to go 

d. I my self-insisted my parents to send me school?

e. Any other --------------------------------

2. Who is supporting you education more   from your parents?

a. Father 

b. Mother 

c. Sister and brother 

d. Relative 

e.  Any other ----------------------------

3. What is your rank in the   current Academic year?

a.  1-10 

b. 11-20

c. 21-30

d. 31-40

e. 40 and above

4. Where did you reside now?

a. In a rented house 

b. In girls hostel 

c. With relatives 

d. With parents in rural area 

e. Any other ------------

5. To whom do parents give more support for learning among their children?

A. For girls

B. For boys

C. For both

6.   If not" for girls " on the above: what would you say that the reasons were for not to prefer their daughters?

a.  The culture base against girls

b.  Parents perceive less confidence on girls education

c. Lack of awareness the importance of female education

7. Did you face any problem in the village which you call a challenge to continue your schooling?

a. Yes 

b. No 

8. If your answer to question 7 is yes what are the possible reasons?

a. My parents did not afford economically 

b. My parents are not willing any more 

c. Parents need to engage me in marriage 

d. Village youth  want to abduct me 

e. I am not interested  to continue education any more 

f. Any other -----------------------------------

9. What do you think are the common problem of girls in attending school in your village?

a. Economical 

b. Parents are not willing 

c. It is not common in the village community to send girls in school

d. School cannot found nearby 

e.  Any other reason______________________________

10. What house hold activities rural girls have been engaged in after school?

a.  Keeping cattle 

b.  Preparing food 

c.  Collecting fire wood 

d.  Fetching water 

e. Any other ---------------

11. Which factor do you think highly associated with low academic performance in secondary school?

a. Heavy work at home 

b. Own self –esteem 

c. Lack of support from school

d. lack of support from parents 

12. Why are few rural girls attending secondary education?  /you can give more than one answer/

a) Parent are not willing to educate beyond primary education Schools are far away from residence ______________________

b) Girls at this age enter into arranged marriage _____________

c) Parents are Worried about their safety___________________

d) Low promotion rate from primary education_____________

e) Social pressure against women_______________________

f) Economic problem___________________________

g) Girls are needed to work at home________________

h) Problem of employment prospect__________________

i) The absence of role model of educated women in the area_________

13. What is the percentage of you from your village succeeded to continue secondary education?

a. 25%

b. 50%

c. 75%

d. 100%

14. What kind of affirmative support has been provided so far for female students coming from rural area?

a. Tutorial and study 

b. Boarding facilities 

c. Recognition and award for high performing females 

d. Organize gender workshops for students and parents 

e. Any other specify------------------------------

15.  What measures do you think should be taken to enhance rural girl’s participation in the secondary schools?

a. Raising the awareness of parents and community on the importance of girls education 

b. Establishing secondary schools in rural areas 

c. Providing educational material  support to girls from rural area

d. Establishing  boarding schools for rural girls 

e. Any other, specify ----------------------------------

Thank you for your Time and patience 
Appendix II. Interview guide for Regional Education bureau staff, school Directors teachers and club coordinators
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Interview guide for Regional Education bureau staff, school Directors teachers and club coordinators 

Dear Sir /Madam, 

I am conducting a study on challenges of female students in secondary level education in rural Dire Dawa.  In this context, I kindly request you to take your time to respond to questions. I assure you that the information given by you will be kept confidential and will be used only to prepare my thesis for M.A. in Rural development at Indira Gandhi National Open University. 

Thank you in advance for your kind cooperation.

Tibebu Kebede ________________________________________________________________
I. PERSONAL INFORMATION  

1. Name of the school /Bureau -------------------------------------------

2. Educational Level 

  A, 12+TTI              B, Diploma             C, Degree            D, M/A /MSC

3. Sex :  Male--------    Female-------------

4. Age ---------------

5. Marital status-------------------

6.  Your position in school/ Bureau  ________________

7. How long have been working in the education sector 

a. Less than 2 years

b. 2-4 years 

c. 4-10 years 

d. Above 10 years 

II. QUESTIONS RELATED TO THE STUDY 

1. Do you think that rural boys and girls have equal chance to enter to school?

a. Yes   

b. No

2. If your response to question number 1 is "no”, which gets more chance?

a. Boys

b. Girls 

3. To whom do parents give more educational support among their children?

a. Boys 

b. Girls

c. Both

4. If not for girls what would be the possible reason?

a. Less confidence on females 

b. Cultural bias against  females 

c. Low level awareness about the importance of female education 

d. Any other, specify ______________________________

5. What is the extent of participation of rural female students in the secondary level education?

a. Highly satisfactory 

b. Somewhat satisfactory 

c. Unsatisfactory 

6. How do rate the performance of rural females students  as compared to urban female students 

a. Perform less than female students in urban areas

b. Perform higher than female students in urban areas

c. They perform equally 

7. In which level of education can rural female students participate more?

a. Lower primary 

b. Upper primary 

c. Lower secondary 

d. Upper secondary

8. What do you think are the major causes of less participation of rural girls in secondary level education? 

a. Economic problems /parents do not afford fees/

b. Long distance of schools from rural villages 

c. Less value given to female education 

d. Low performance of female students leads to drop out 

e. Any other ,specify ----------------------------------

9. Why only few female students from rural area in secondary school? ( Rank them according to their impact)

	1
	Parent are not willing to educate beyond primary education 
	

	2
	Schools are far away from residence 
	

	3
	Girls at this age enter into arranged marriage 
	

	4
	Parents are worried about their safety
	

	5
	Low promotion rate from Primary education
	

	6
	Social pressure against women
	

	7
	Economic problem
	

	8
	Girls are needed to work at home
	

	9
	Problem of employment prospect
	

	10
	The absence of role model of educated women in the area
	


10. What do you think are the benefits of educating female students from rural areas?

a. Ensure gender equity  

b. Fighting HIV/AIDS

c. Reduce poverty 

d. Improves quality of education 

e. Any other please specify ---------------------------

11. Is there any special support given to female students from rural area?

a.  Yes            

b. No 

12.  If your answer to question 11 is yes, what kind of support?

a. Tutorial and study 

b. Boarding facilities 

c. Recognition and award for high performing females 

d. Organize gender workshops for students and parents 

e. Any other specify------------------------------

13. What measures do you think should be taken to enhance rural girl’s participation in the secondary schools?

a. Raising the awareness of parents and community on the importance of girls education 

b. Establishing secondary schools in rural areas 

c. Providing educational material  support to girls from rural area

d. Establishing  boarding schools for rural girls 

e. Any other, specify ----------------------------------

14. What do think are the major actors to enhance female student’s participation in rural areas?

a. Parents and teachers associations 

b. Non-governmental  organizations 

c. Local administration 

d. Any other ---------------------------

Thank You 
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List of Questions for Focus Group Discussion (FGD)

1. What is proportion of female students were usually promoted and succeeded in secondary school?

2. What are the major challenges of female students from rural areas in their secondary level education?

3. What do feel about traditional practices and its effect to female’s secondary education?

4. What is the attitude of parents towards educating their daughters? Is there differential treatment among boys and girls in the family?

5. What kind of affirmative support should be given to enhance female’s participation in secondary level education in rural areas?

6. Could you mention the major factors that you think which contribute to low school participation, high dropout and repetition of females in the school?

7. What measures do you think should be taken to enhance rural girl’s participation in the secondary schools?
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